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Component 3: Health and Well-being 

Delivery of this component 

Students will start by studying the factors that affect health and well-being. This links to Component 1 but it is important that students understand that the 

focus in this component is on health and well-being, i.e. the effects of various factors on the physical, intellectual, emotional and social (PIES) needs of a 

person. This is in contrast to when they were introduced to PIES in Component 1 where the focus was on the PIES changes in an individual as they grow 

and develop. Students will then learn to interpret indicators that can be used to measure physiological health and lifestyle data in relation to risks posed to 

physical health. Finally, they will learn how to design a health and well-being improvement plan and understand how obstacles that individuals may face when 

implementing such a plan might be overcome. 

Because this unit builds on the knowledge, understanding and skills acquired and developed during Components 1 and 2, this component is best studied 

after the other components. There is overlap with factors and life events from Component 1 and services and care values from Component 2. 

They will need to revise the content of this component carefully before their final assessment so they need to be given opportunities to consolidate their 

learning throughout the teaching of this component. The suggested activities in this Scheme of Work have been made as varied as possible in order to 

engage and maintain the interest of the students. However, you may want to adapt them to suit your particular cohort of students. 

Assessment guidance 

This component is externally assessed and synoptic, so builds on the knowledge, understanding and skills acquired and developed in Components 1 and 2. 

The assessment is based on a case study. Students will be asked to assess an individual’s health and well-being, drawing on their understanding of life 

events from Component 1 and design a health and well-being improvement plan, drawing on their knowledge of services and care values from Component 2. 

The supervised assessment is available twice a year, in February and May/June. It will last for a maximum of 3 hours and will be worth 60 marks. It is 

important that students are taught revision strategies and given ample practice at tackling the designing of a health and well-being improvement plan based 

on their assessment of an individual’s health and well-being. Sample assessment material is available on the Pearson website to help prepare students for 

their own assessment. 
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Component title Health and Well-being 

Guided learning hours 48  

Number of lessons 48 

Duration of lessons 1 hour 

 

Lesson Topic from specification Suggested activities Classroom resources 

Learning aim A: Factors that affect health and well-being 

Learning aim A1: Factors affecting health and well-being 

1 Definition of health and well-being 

[Component 3, A1, Factors 

affecting health and well-being] 

Introductory activity: Students work in pairs to 

write down what they think the words ‘health and 

well-being’ mean. 

Main session activities: 

● Teacher introduces Component 3. Explains that 

Component 1 covered needs (PIES). This 

component covers factors influencing our health 

and well-being. 

● Students learn the definition of health and well-

being; it is not just absence of disease but a 

holistic approach. 

● In groups, students identify physical aspects of 

health, social and emotional aspects of well-

being on A3 paper. 

● Teacher leads a class discussion sharing 

aspects identified and adds any missing. 

● Teacher explains the factors affecting health 

and well-being. Students work individually to 

identify physical and lifestyle factors that have 

positive/negative effects on their own health 

and well-being. 

Plenary activity (homework task): Students note 

Specification and/or notes relating to: 

 Component 1, A1, ‘Human growth and development 

across life stages’ – ‘PIES growth and development in 

the main life stages’ 

A3 paper 
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any other types of factor that can affect health and 

well-being. 

2 Genetic inheritance 

[Component 3, A1, Factors 

affecting health and well-being] 

 

Introductory activity: In small groups, students 

consider what it might be like to inherit a condition 

such as cystic fibrosis or Down’s syndrome. They 

briefly touch on how this would affect their PIES 

needs. 

Main session activities: 

● Students are given the meaning of the word 

‘predisposition’. 

● In pairs, they research real-life examples 

outlining the positive and negative effects on 

their health and well-being. Examples could 

include someone who has a genetic 

predisposition to heart disease and how 

adjusting their diet and exercise routine could 

improve their life chances. 

● Students produce a PowerPoint presentation 

on their example, which they could share with the 

class. 

● Working individually, students research 

Huntington’s disease, noting how it affects health 

and well-being. 

Plenary activity: Using the title ‘What if …?’ 

students choose a style of creative writing to reflect 

on how a predisposition would affect their PIES.  

Specification and/or notes relating to Component 1 

Access to ICT 

PowerPoint 

3 Ill health 

[Component 3, A1, Factors 

affecting health and well-being]  

Introductory activity: Working in pairs, students 

discuss definitions for ‘acute’ and ‘chronic’. Teacher 

encourages them to come up with some examples 

of each. 

Main session activities: 

● Students watch a video clip explaining the 

difference between acute and chronic ill health. 

● Teacher to provide students with a list of 

diseases including length of time suffered. 

Specification and/or notes relating to Component 1 

Video clip that clearly outlines the difference between 

‘acute’ and ‘chronic’ illness, e.g. 

www.study.com/academy/lesson/chronic-vs-acute-disease-

in-older-adults.html − this is a US-based video that is very 

short, but you may find others that are longer. (Search for: 

Chronic vs. acute disease in older adults) 

Prepared list of illnesses with durations that can easily be 

http://www.study.com/academy/lesson/chronic-vs-acute-disease-in-older-adults.html
http://www.study.com/academy/lesson/chronic-vs-acute-disease-in-older-adults.html
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Students identify which are acute and which are 

chronic. (They may already have identified some 

of these in the introductory activity.) 

● Students work in pairs to research one acute and 

one chronic condition and produce a table 

showing the short- and long-term effects of each 

on a person’s PIES. If time allows research more 

of each. 

Plenary activity: Teacher leads a class discussion 

on whether a long-term asthma condition (controlled 

by medication) or a heart attack has most individual 

impact on health and well-being. 

classified into ‘acute’ and ‘chronic’ 

Access to ICT 

4 Diet 

[Component 3, A1, Factors 

affecting health and well-being]  

Introductory activity: Students reflect on their own 

diets and write down what they have had to eat and 

drink since they got up this morning. Teacher could 

encourage some students to discuss whether what 

they have eaten was healthy. 
Main session activities: 

● Students work in pairs to research/revise the 

components of a balanced diet and devise a 

concept map. They consider balance, quality and 

amount of food and drink that affects health and 

well-being. More able students may work without 

guidance. Teacher helps others who may need 

guidance on how to tackle the task. 

● Students add their concept maps to a class 

display and peer-evaluate. 

● Students are provided with images of different 

meals and asked to state whether they are 

healthy or unhealthy. They could identify food 

groups within each meal and suggest healthier 

alternatives. 

Plenary activity: Students volunteer to say what 

they ate for their main meal the previous day and 

peers discuss the long-term effects (positive and 

Specification and/or notes relating to: 

 Component 1, A2, ‘Factors affecting growth and 

development’, ‘Physical factors’ – ‘Diet choices’ 

Access to ICT 

Photographs/images of a variety of meal types; a good mix 

of what might be viewed as healthy meals and what might 

be viewed as unhealthy – or even a mix of both 
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negative) if this food is eaten every day.  

5 Exercise 

[Component 3, A1, Factors 

affecting health and well-being] 

Introductory activity: Students discuss in small 

groups, an older person they know answering these 

questions: How mobile are they? What exercise do 

they have? How does their mobility affect them? 
Main session activities: 

● Students individually research recommended 

amounts of exercise and draw a mind map of the 

benefits of getting enough exercise. 

● Teacher allocates a different life stage from 

Component 1 (combining infants and early 

childhood) to each of five groups. Students 

discuss the negative and positive effects on 

health and well-being of getting enough exercise 

for that life stage. 

● Students produce a podcast designed to promote 

the positive aspects of getting enough exercise 

and warning of any risks. They could, if 

preferred, simply produce a script for the 

podcast. 

Plenary activity: Students self- and peer-evaluate 

their podcasts. 

Specification and/or notes relating to: 

 Component 1, A2, ‘Factors affecting growth and 

development’, ‘Physical factors’ – ‘Lifestyle choices’ 

(including relevant page numbers in the student 

textbook) 

Access to ICT 

Equipment to make podcasts 

6 Substance use 

[Component 3, A1, Factors 

affecting health and well-being]  

Introductory activity: In small groups, students 

discuss the causes and consequences of misuse of 

addictive substances such as alcohol, nicotine, 

illegal drugs and prescription drugs for people their 

age. 

Main session activities: 

● Students divide into four mixed-ability groups. 

Each group is allocated one topic from ‘alcohol’, 

‘nicotine’, ‘illegal drugs’ and ‘misuse of 

prescribed drugs’ for them to produce a single 

page fact sheet giving the positive and negative 

short- and long-term effects on health and well-

being of using their allocated substance. 

Specification and/or notes relating to Component 1 

Access to ICT 
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Students should look at all aspects that may be 

affected – physical, emotional, mental, social and 

financial. 

● Each student takes a copy of their finished fact 

sheet to make notes on. 

Plenary activity (homework task): Students draw 

a Venn diagram of long-term common effects on 

misuse of substances. Ensure students are aware 

that the effects of misuse will vary depending on 

each specific drug. 

7 Personal hygiene 

[Component 3, A1, Factors 

affecting health and well-being]  

Introductory activity: Students label a diagram 

showing the areas of the body that are important in 

personal hygiene. They add notes about how often 

each area needs attention. 
Main session activities: 

● Students watch short video clips about personal 

hygiene relevant to their age group. 

● Students make their own video (or write a script) 

on the effects of poor personal hygiene on a 

person’s health and well-being to include any 

changes with age and how those affect PIES. 

● Teacher leads a session to show and discuss 

some of the students’ work. 

Plenary activity: Teacher leads a discussion on the 

possible problems caused by body changes in 

adults in later adulthood with regard to personal 

hygiene and how this may affect their PIES. 

The video: ‘Some of your bits ain’t nice’ 

www.youtube.com/watch?v=6SXzauoMSM0 – it is dated 

but relevant 

The video: ‘Teenagers are stinky’ 

www.youtube.com/watch?v=RXvzogNcKW0 

The video: ‘Health and hygiene problems that teenagers 

face when growing up’ 

www.youtube.com/watch?v=A9cHY6jrLes 

Access to ICT 

Equipment to make videos 

8 Social interactions 

[Component 3, A1, Factors 

affecting health and well-being] 

Introductory activity: In pairs, students discuss the 

effects that peer pressure or cultural influences can 

have on an individual’s health and lifestyle. Students 

are to come up with at least two examples and feed 

back to the class. 

Main session activities: 

● Students work in small groups to identify different 

Specification and/or notes relating to: 

● Component 1, A1, ‘Human growth and development 

across life stages’ – ‘Social development across the life 

stages’ 

● Component 1, A2, ‘Factors affecting growth and 

development’ − ‘Social factors’, ‘the influence of social 

isolation’, ‘personal relationships with friends and family’ 

http://www.youtube.com/watch?v=6SXzauoMSM0
http://www.youtube.com/watch?v=A9cHY6jrLes
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types of relationships. 

● Students work individually to identify the positive 

effects of a supportive relationship and the 

negative effects of an unsupportive relationship, 

including social integration/isolation. 

● Students write a two-page informative magazine 

article about supportive and unsupportive 

relationships. 

Plenary activity: Students share their magazine 

article and read what others have written. They 

make notes of any points they have missed. 

● Component 1, B1, ‘Different types of life event’ – 

‘Relationship changes’ 

● Component 1, B2, ‘Coping with changes caused by life 

events’ – ‘Sources of support’ 

Access to ICT 

9 Stress 

[Component 3, A1, Factors 

affecting health and well-being]  

Introductory activity: Students work in small 

groups to identify causes of stress in their own lives. 

Teacher discusses with them what could cause 

stress in adults. 
Main session activities: 

● Teacher leads a class discussion to draw out 

work-related factors that cause stress 

(manual/non-manual, job satisfaction, career 

success, mental stimulation, support, work/life 

balance and level of conflict). 

● Working in groups, students are each given a 

different job role and asked to identify how the 

stress of that particular job may affect a person’s 

health and well-being. 

Plenary activity: In a teacher-led recap, students 

note the factor(s) they found hardest to apply to the 

effects on health and well-being.  

Specification and/or notes relating to: 

● Component 1, A2, ‘Factors affecting growth and 

development’ 

● Component 1, B1, ‘Different types of life event’ 

● Component 1, B2, ‘Coping with change caused by life 

events’ 

 

10 Willingness to seek help or access 

services 

[Component 3, A1, Factors 

affecting health and well-being] 

Introductory activity: In pairs, students discuss 

influences and reasons that may make a person 

unwilling to seek help or access a service. 
Main session activities: 

● Teacher leads a sensitive discussion about how 

culture or gender may influence accessing help. 

● Students discuss the positive and negative 

Specification and/or notes relating to: 

● Component 1, A2, ‘Factors affecting growth and 

development’ – ‘Social and cultural factors’ 

● Component 1, B1, ‘Different types of life event’ – ‘Life 

circumstances’ 

● Component 2, A2, ‘Barriers to accessing services’ 
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effects that willingness to accept help may have 

on the person’s health and well-being. 

● Students are given a case study on how a 

person’s culture may affect willingness to seek 

help and access services. Students answer 

questions related to the case study. 

Plenary activity: Teacher leads students through 

the answers drawing out the main teaching points of 

the lesson. 

Case study material for the plenary 

11 Financial resources 

[Component 3, A1, Factors 

affecting health and well-being – 

Economic factors]  

Introductory activity: In small groups, students 

discuss the different sources of a person’s financial 

resources. 
Main session activities: 

● Students work in the same small groups to 

compile a table on what having adequate 

financial resources allows an adult to do, along 

with the short- and long-term effects that may 

have on the adult’s health and well-being. 

● Students use their tables to prepare role plays 

showing the possible effects of not having 

sufficient financial resources on a person’s health 

and well-being. 

● Teacher walks round and listens to the role plays 

in order to pick a few which identify the most, and 

the full range of, effects between them. 

Plenary activity: Students are invited, if they wish, 

to show their role plays. They self- and peer-

evaluate how well they identified negative (and 

positive, if any) effects.  

Specification and/or notes relating to: 

● Component 1, A2, ‘Factors affecting growth and 

development’ – ‘Economic factors’ 

● Component 1, B1, ‘Different types of life event’ 

● Component 2, A2, ‘Barriers to accessing services’ – 

‘Financial barriers’  

12 Environmental conditions 

[Component 3, A1, Factors 

affecting health and well-being – 

Environmental factors] 

 

Introductory activity: Students work in pairs to 

note down in diagram form (no words) as many 

environmental conditions that can affect health and 

well-being as they can think of. 
Main session activities: 

● Students share their ideas in a class discussion. 

Access to ICT 

A selection of websites that contain information about the 

effects of different pollutants or noise on health and well-

being, e.g. Camden County Council: www.camden.gov.uk/ 

(search for: ‘Pollution’) 
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● Teacher draws out the main environmental 

conditions (levels of pollution and noise). 

● Students work in small groups to research how 

pollution levels or noise affect health and well-

being. They produce a television news report to 

show what they have learned. 

● Students volunteer to role play their television 

report for the rest of the class, or distribute 

copies of their script. 

● Teacher provides students with a case study and 

questions relating to the impact of environmental 

conditions on health and well-being. 

Plenary activity: Students recap how 

environmental conditions affect health and well-

being.  

A selection of video clips on pollution – for example, ‘How 

air pollution is damaging our health’ 

www.youtube.com/watch?v=MoGCU8q7zFo 

 

13 Housing 

[Component 3, A1, Factors 

affecting health and well-being − 

Environmental factors] 

Introductory activity: Students discuss how two 

types of homes might affect someone’s PIES. 

Main session activities: 

● Students complete a table showing how living in 

their ideal home would positively affect their 

health and well-being. 

● Students work in pairs to produce an information 

leaflet based on the positive and negative 

effects on health and well-being of living in the 

country rather than the town. 

Plenary activity: Students discuss why some 

people prefer to live in the middle of a town or city in 

terms of the effects on their health and well-being. 

Specification and/or notes relating to: 

● Component 1, B1, ‘Different types of life event’ – ‘Life 

circumstances’ 

● Component 2, A2, ‘Barriers to accessing services’ – 

‘Geographical barriers’ 

Access to ICT 

14 The impact of life events relating to 

relationship changes 

[Component 3, A1, Factors 

affecting health and well-being]  

Introductory activity: Students work in pairs to 

thought shower the different examples of 

relationship changes. Examples include entering 

into relationships, marriage/partnership, divorce, 

parenthood and bereavement. 
Main session activities: 

● Working in five groups, students are allocated 

Specification and/or notes relating to: 

● Component 1, B1, ‘Different types of life event’ – 

‘Relationship changes’ and ‘Life circumstances’ 

● Component 1, B2, ‘Coping with changes caused by life 

events’ 

 

http://www.youtube.com/watch?v=MoGCU8q7zFo
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one type of relationship change. 

● Students make notes and write a profile on a 

television soap character who has undergone the 

relationship change. They choose their own 

writing style. 

● Students predict and make notes about the 

positive and negative effects of the relationship 

change on the health and well-being of their 

person. 

● Each group writes up and prints their profile for 

themselves and other students, using all their 

notes. 

● All students read all the profiles individually. They 

add any effects they feel have been missed. 

Plenary activity: Teacher leads a class discussion 

to pool any added ideas. Students add them to the 

relevant profiles. 

15 The impact of life events relating to 

changes in life circumstances 

[Component 3, A1, Factors 

affecting health and well-being] 

Introductory activity: Students work in pairs to 

recap by listing life events relating to changes in life 

circumstances. 

Main session activities: 

● Students in small groups, discuss changes in 

their life circumstances and how these affected 

their health and well-being. Teacher states that 

students do not have to share their experiences. 

An alternative is for students to use the Holmes-

Rahe Scale (found on the internet) to score how 

various events impacted their health and well-

being. Students do not have to disclose personal 

information. 

● Students complete a table showing positive and 

negative effects on health and well-being in each 

PIES area listed. 

● Teacher leads a discussion on the main effects 

of change in life circumstances on the 

Specification and/or notes relating to: 

● Component 1, B1, ‘Different types of life event’ – 

‘Relationship changes’ and ‘Life circumstances’ 

● Component 1, B2, ‘Coping with changes caused by life 

events’ 
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individual’s health and well-being. 

Plenary activity: Teacher leads a ‘traffic light’ or 

‘thumbs up/sideways/down’ check of understanding 

about how changes in life circumstances affect 

health and well-being. 

16 Learning aim A: assessment 

practice 

Preparation for assessment 

[Component 3, A1, Factors that 

affect health and well-being] 

End of learning aim 

Introductory activity: Teacher explains how 

students will be assessed in Section A part of the 

synoptic assessment and then answers any 

questions. 
Main session activity: 

 Students complete a practice assessment 

activity, referring to their own notes from previous 

sessions. 
Plenary activity: Students to complete a second 

practice activity for homework. 

Practice assessment activity 

17 Preparation for assessment: 

practice questions 

[Component 3, A1, Factors that 

affect health and well-being] 

End of learning aim 

Introductory activity: Working alone, students look 

through their concept maps. 
Main session activities: 

● Students access the sample assessment 

materials (SAMs) and read Section A: Assessing 

health and well-being. 

● Students complete Activities 1 and 2 from pages 

6–8 under test conditions. 

● A teacher-led discussion allows students to go 

through the answers. The SAMs marking 

guidance will allow students to compare with 

their own answers. 

Plenary activity (homework task): Students write 

a list of indicators of health including those 

measured with an instrument and by observation.  

Copies of Section A: Assessing health and well-being 

(pages 6–8) from SAMs, Pearson BTEC Level 1/Level 2 

Tech Award in Health and Social Care (first teaching 

September 2017) to hand out 

 

Copies of SAMs marking guidance (pages 19 and 20) from 

Pearson BTEC Level 1/Level 2 Tech Award in Health and 

Social Care (first teaching September 2017) 

 

Learning aim B: Interpreting health indicators 

Learning aim B1: Physiological indicators  

18 Health indicators Introductory activity: Students work in pairs to Specification and/or notes relating to: 
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[Component 3, B1, Physiological 

indicators] 

identify and list ways to tell whether someone is well 

or not and how each can be assessed. 

Main session activities: 

● Students work individually to complete a table 

showing indicators of health, whether or not they 

can be measured and, if so, how. 

● Students are shown how to use equipment for 

measuring health. 

● Students draw a basic figure outline in the middle 

of the page to represent themselves and use it 

as the centre of a concept map on their own 

health in as much detail as possible. They can 

measure their own pulse rate, height, weight, 

blood pressure, peak flow, temperature and 

assess their own lifestyle choices. They will need 

this health profile in future lessons. 

Plenary activity: In a teacher-led session, students 

reflect on how different health professionals assess 

a person’s health when collapsed in the street (on 

the spot, emergency department, in hospital and 

back at home). 

 Component 2, A1, ‘Health and social care services’ 

 

Equipment for measuring aspects of health, such as: 

● height measure 

● bathroom scales (placed as privately as possible so that 

others cannot see an individual’s weight) 

● blood pressure monitors 

● body fat measures 

● peak flow meters with disposable mouth pieces 

● thermometers 

● pulse readers or stop watches 

Alternatively invite a school nurse to the class to answer 

questions from students and show them how to measure 

various aspects of health  

19 Resting pulse rate and recovery 

after exercise 

[Component 3, B1, Physiological 

indicators] 

Introductory activity: Students with their own 

health profile reflect on their pulse rate and what 

they feel happens to it when they exercise, such as 

in PE. In pairs, they discuss what this may tell them 

about their level of fitness. 
Main session activities: 

● Students check their own resting pulse rate, then 

do some exercise, such as star jumps or running 

on the spot for 2 minutes and measure their new 

pulse rate immediately afterwards. Students take 

and record it every minute until it returns to 

normal and add to their health profile how many 

minutes it took. 

● Students draw a graph of pulse rate (y axis) 

Specification and/or notes relating to: 

 Component 2, A1, ‘Health and social care services’ 

Students’ own health profiles from Lesson 18 

Pulse readers or stop watches 

A website on how to check the pulse, e.g. www.nhs.uk 

(search for: How do I check my pulse?) 

Graph paper 

Access to ICT for graph of recovery rates, e.g. 

http://asset4.sportanalytix.com:8080/newsimg/img_299.jpg  

http://www.nhs.uk/
http://asset4.sportanalytix.com:8080/newsimg/img_299.jpg
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against time (x axis) to show own recovery after 

exercise. 

● Students compare their graphs with each other. 

They could also check a standard example 

provided by the teacher. 

Plenary activity: Teacher leads a traffic light or 

thumbs up/sideways/down session to check 

understanding of why having short recovery after 

exercise is good and what can be done to improve 

this.  

20 Blood pressure 

[Component 3, B1, Physiological 

indicators] 

Introductory activity: Students find out what their 

own blood pressure reading means (which they took 

in an earlier lesson) by analysing the results against 

the diagram. They add those results to their health 

profiles. Teacher might also suggest using the NHS 

website. 
Main session activities: 

● Students watch a video clip on how to measure 

blood pressure. 

● Teacher shows students blood pressure monitors 

(which they will have seen in a previous lesson). 

They could explain how the monitors work. 

● Students work individually to research and 

produce an information leaflet that includes 

information on what blood pressure is, high and 

low blood pressure and their risks, where people 

can get tested, what happens during the test, 

and how to control and monitor blood pressure. 

Plenary activity: Students listen to a range of blood 

pressure measurements. They say what they think 

these measurements mean for the person’s health.  

Specification and/or notes relating to: 

 Component 2, A1, ‘Health and social care services’ 

Students’ own health profiles from Lesson 18 

A blood pressure ‘tool’ that interprets blood pressure 

readings, e.g. www.nhs.uk (search for: ‘Blood pressure 

test’/‘Your blood pressure’) 

Blood pressure monitors 

Video clip by the British Heart Foundation titled ‘How to 

measure your own blood pressure’, e.g. 

www.youtube.com/watch?v=GSNZVaW1Wg4 

Access to ICT 

21 Peak flow 

[Component 3, B1, Physiological 

indicators] 

Introductory activity: Students compare their peak 

flow reading on their own health profile with a chart 

showing peak flow for males and females at 

different ages. They reflect on what it suggests 

Specification and/or notes relating to: 

 Component 2, A1, ‘Health and social care services’ 

Students’ own health profiles from Lesson 18 

http://www.nhs.uk/
http://www.youtube.com/watch?v=GSNZVaW1Wg4
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about their health. 
Main session activities: 

● Students watch a video clip on how to use a 

peak flow meter. 

● Students study examples of peak flow charts 

while teacher demonstrates how to read them. 

● Teacher leads a class discussion on what peak 

flow shows and why it is important. 

● Students sensitively study their own and each 

other’s peak flow data. Some students may 

prefer to give fictitious examples rather than 

share their own data. 

● Teacher leads a discussion of the answers to the 

case studies and data interpretation exercise. 

Plenary activity: Teacher leads a traffic light or 

thumbs up/sideways/down session to check 

understanding of what peak flow measurement 

shows, why it is taken and give three conditions 

that can be diagnosed. 

Access to ICT 

Two video clips on how to use a peak flow meter, e.g. 

Asthma UK How to use a peak flow meter 

www.youtube.com/watch?v=DxBDfqPmaZU or Builth 

Surgery How to use a peak flow meter 

www.youtube.com/watch?v=oHRTiytvuow 

Any chart showing peak flow reading against age for those 

aged 15 to 70 years of age 

 

22 Body mass index (BMI) 

[Component 3, B1, Physiological 

indicators] 

Introductory activity: Students discuss in small 

groups why they think children are having their 

height and weight measured in Reception class and 

Year 6 in primary schools as part of the National 

Child Management Programme and what they think 

of this. 
Main session activities: 

● Students learn about increasing childhood 

obesity. 

● Students watch a video clip on how to interpret 

BMI data for adults. 

● Teacher introduces how to calculate BMI 

mathematically (necessary for assessment task). 

Students then try to interpret the BMI reading 

from a chart. 

● Students work out their own BMI mathematically, 

Specification and/or notes relating to: 

 Component 2, A1, ‘Health and social care services’ 

A short video clip on BMI, e.g. NHS Choices 

Understanding BMI results in adults 

www.nhs.uk/video/pages/understanding-bmi-results.aspx 

Access to ICT 

Students’ own health profiles from Lesson 18 

Calculators 

A range of heights/weights that students can use for 

calculations 

http://www.youtube.com/watch?v=DxBDfqPmaZU
http://www.youtube.com/watch?v=oHRTiytvuow
http://www.nhs.uk/video/pages/understanding-bmi-results.aspx
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check it online and add it to their own health 

profile. 

● Students with a range of heights/weights work 

individually to calculate BMIs and plot on a graph 

people who are underweight, overweight or 

within normal range. 

● Teacher leads a discussion of the answers to 

check for common mistakes. 

Plenary activity: Students recap by answering 

questions on BMI to check their understanding.  

23 Using published guidelines to 

interpret health indicators  

[Component 3, B1, Physiological 

indicators] 

Introductory activity: Students discuss in small 

groups whether they, or anyone they know, have 

looked up their symptoms on the internet when they 

have not felt well. How did it make them feel? 
Main session activities: 

● Students reminded that published guidelines are 

used such as blood pressure to interpret 

guidelines and suggest health ranges. 

● Students reminded that in order to analyse 

information for their assessment they must 

understand data in graphs and charts. Teacher 

gives examples of how to analyse. 

● Students reminded of the importance of 

published guidelines to interpret data, but not 

used in isolation. 

● Students work individually to research limitations 

of BMI, alternative waist-to-hip ratio and body fat 

composition, blood test results with factors such 

as family history. 

● Students reminded to always use guidelines in 

the assessment materials because other 

guidelines vary. 

Plenary activity: Students discuss why it is 

important not to use data in isolation and how 

judgements by GPs and other health practitioners 

Specification and/or notes relating to: 

 Component 2, A1, ‘Health and social care services’ 

Students’ own health profiles from Lesson 18 
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should be reasoned and clearly presented. 

24 Risks to physical health of 

abnormal readings 

[Component 3, B1, Physiological 

indicators] 

Introductory activity: Students work in pairs to 

reflect on why it is important to take part in health 

monitoring, and to have their health indicators 

measured and analysed by a health practitioner. 
Main session activities: 

● Teacher puts students into five mixed-ability 

groups and assigns each group a different health 

indicator as covered in Lessons 19 to 22. 

● In groups, students research or revise the risks 

to physical health indicted by an abnormal 

reading in their allocated health indicator. 

● Each group produces a 2-minute script or video 

of a health promotion advert for television to 

highlight the risks, accompanied by a fact sheet 

for each member of the class. 

● Adverts or scripts are shown to the class and fact 

sheets handed out. Students peer- and self-

assess, if time allows. 

Plenary activity: Students take part in a quiz about 
abnormal readings, what they are and what they 
might show. 

Specification and/or notes relating to: 

 Component 2, A1, ‘Health and social care services’ 

Access to ICT 

Access to video recording equipment if possible 

Quiz questions about abnormal readings compiled from 

Lesson 25 with additional related questions coming from 

Lessons 19 to 22 

Learning aim B: Interpreting health indicators 

Learning aim B2: Lifestyle indicators 

25 Interpreting lifestyle data 

[Component 3, B2, Lifestyle 

indicators] 

Introductory activity: Students recap in pairs on all 

factors covered earlier in this component that can 

have a negative effect on health and well-being, 

therefore posing a risk to physical health. 
Main session activities: 

● Teacher explains what lifestyle indicators and 

lifestyle data mean. 

● Students learn the importance of using up-to-date 

data (statistics) from a UK website. 

● Students work in five groups, each group 

Specification and/or notes relating to: 

● Component 1, A2, ‘Factors affecting growth and 

development’ – ‘Physical factors’ 

● Component 2, A1, ‘Health and social care services’ 

Access to ICT 
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allocated a factor such as diet or illegal drugs. 

Groups find up-to-date data for their factor and 

risks to health. 

● Groups produce a health promotion poster with 

key data. Students make notes and peer- and 

self-assess each poster. 

● Students learn that their assessment materials 

include a case study of an individual and they will 

be expected to identify potential risks to health 

due to the person’s lifestyle. 

Plenary activity: Teacher leads a thought shower 

to share data available on lifestyle choices that 

pose a risk to physical health. 

26 Interpreting lifestyle data on 

smoking 

[Component 3, B2, Lifestyle 

indicators] 

Introductory activity: In small groups, students 

discuss whether a pregnant woman has the right to 

smoke. 
Main session activities: 

● Students download fact sheets giving lifestyle 

data on smoking. 

● Students work in small groups to prepare a 

presentation, in a form of their choosing, using 

the most relevant data to highlight the risks to 

physical health of smoking. The presentations 

must include facts and figures about risks to 

physical health. 

● Students show their presentations to the rest of 

the class, who take notes. 

Plenary activity: Teacher leads a discussion about 

the data that made the most impact and what 

students have learned about lifestyle data based on 

smoking.  

Specification and/or notes relating to: 

● Component 1, A2, ‘Factors affecting growth and 

development’ – ‘Physical factors’ 

● Component 2, A1, ‘Health and social care services’ 

Access to ICT 

 

Up-to-date fact sheets on smoking, including statistics, can 

be found on http://ash.org.uk/category/information-and-

resources/fact-sheets and 

http://content.digital.nhs.uk/media/18659/Smoking-fact-

sheet/pdf/HSCIC_Stoptober_infographic_A3_0915a.pdf 

(search for: Statistics on smoking) 

 

27 Interpreting lifestyle data on 

alcohol 

[Component 3, B2, Lifestyle 

Introductory activity: In small groups, students 

discuss the example of someone their age who 

drinks alcohol. They consider what that person’s 

positive and negative experiences might be and 

Specification and/or notes relating to: 

● Component 1, A2, ‘Factors affecting growth and 

development’ – ‘Physical factors’ 

http://ash.org.uk/category/information-and-resources/fact-sheets
http://ash.org.uk/category/information-and-resources/fact-sheets
http://content.digital.nhs.uk/media/18659/Smoking-fact-sheet/pdf/HSCIC_Stoptober_infographic_A3_0915a.pdf
http://content.digital.nhs.uk/media/18659/Smoking-fact-sheet/pdf/HSCIC_Stoptober_infographic_A3_0915a.pdf
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indicators] reflect on how alcohol may be affecting this person’s 

physical health. 
Main session activities: 

● Students work individually to research 

information and statistics related to alcohol, 

drinking habits and health risks. 

● Students then discuss their ideas in groups 

persuading people to reduce their alcohol 

consumption to at least the UK Government’s 

latest recommended safe limits. 

● Each group plans a school or house assembly to 

persuade people their own age not to binge-drink 

or go over the recommended limits by 

highlighting the possible short- and long-term 

risks to their physical health. 

● Several groups perform their school or house 

assembly for the rest of the class, if time allows. 

Plenary activity: Teacher leads a traffic light or 

thumbs up/sideways/down session to see if students 

have been persuaded to stick to safe limits (mainly) 

by the data relating to alcohol.  

● Component 2, A1, ‘Health and social care services’ 

Access to ICT 

New government guidelines on alcohol (January 2016) 

www.gov.uk/government/news/new-alcohol-guidelines-

show-increased-risk-of-cancer (search for: New alcohol 

guidelines show increased risk of cancer) 

Adult drinking habits in Great Britain: 2014, e.g. 

www.ons.gov.uk 

Health effects of binge drinking, e.g. 

www.drinkaware.co.uk/alcohol-facts/drinking-habits-and-

behaviours (search for: ‘Drinkaware alcohol’) 

 

28 Interpreting lifestyle data on 

inactivity 

[Component 3, B2, Lifestyle 

indicators] 

Introductory activity: Students in pairs, discuss 

how much exercise a week they and their family 

take. They also talk about possible consequences of 

activity/inactivity. Case studies of family 

activity/inactivity can be substituted if this works 

better for the class. 
Main session activities: 

● Students watch a video clip about the possible 

effects of inactivity. Some videos may have older 

data than in the lesson, so students could 

discuss whether things are now worse or better. 

● Students work individually to research and draw 

up a set of recommendations for exercise for a 

child who is obese.  

Specification and/or notes relating to: 

● Component 1, A2, ‘Factors affecting growth and 

development’ – ‘Physical factors’ 

● Component 2, A1, ‘Health and social care services’ 

UK video clips on the dangers of inactivity, e.g. the BBC’s 

‘Sedentary lifestyle can kill’ www.bbc.co.uk/news/health-

18880989 

Access to ICT 

Physical activity levels, e.g. 

www.gov.uk/government/publications/uk-physical-activity-

guidelines 

Physical activity and health – facts and figures, e.g. 

www.sustrans.org.uk/policy-evidence/the-impact-of-our-

http://www.gov.uk/government/news/new-alcohol-guidelines-show-increased-risk-of-cancer
http://www.gov.uk/government/news/new-alcohol-guidelines-show-increased-risk-of-cancer
http://www.ons.gov.uk/
http://www.drinkaware.co.uk/alcohol-facts/drinking-habits-and-behaviours
http://www.drinkaware.co.uk/alcohol-facts/drinking-habits-and-behaviours
http://www.bbc.co.uk/news/health-18880989
http://www.bbc.co.uk/news/health-18880989
http://www.gov.uk/government/publications/uk-physical-activity-guidelines
http://www.gov.uk/government/publications/uk-physical-activity-guidelines
http://www.sustrans.org.uk/policy-evidence/the-impact-of-our-work/related-academic-research-and-statistics/physical-activity
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● Students word process recommendations on a 

table, highlighting benefits of each type of 

exercise giving at least one relevant statistic at 

the top of the plan. 

● Students swap one of their plans with a partner 

and each peer-assesses the other’s plan. 

● Students couldrepeat this with a fifth plan but this 

time work individually. (If time is limited, this 

could be a homework activity.) 

Plenary activity: Teacher leads a traffic light or 

thumbs up/sideways/down session to check 

understanding of what counts as an inactive 

lifestyle. 

work/related-academic-research-and-statistics/physical-

activity 

Case studies on inactivity for four individuals with a range 

of ages and lifestyles 

29 Learning aim B: assessment 

practice 

Preparation for assessment 

[Component 3, B1 and B2, 

Interpreting health indicators] 

End of learning aim 

Introductory activity: Teacher advises students on 

the practical techniques for the assessment, e.g. 

how to write a longer answer to a question; making 

sure they read questions thoroughly and answering 

as requested (e.g. only giving two reasons if asked 

and not three). 
Main session activity: 

 Students complete a practice assessment 

activity, referring to their own notes from previous 

sessions. The activity is to assess case study 

data on the current physical health and risks to 

future physical health, of someone who may 

need to be admitted into a care home. The data 

to be considered should include BMI and blood 

pressure, as well as current lifestyle details. 
Plenary activity (homework task): Students 

complete a second practice activity. 

Practice assessment activity 

SAMs, Pearson BTEC Level 1/Level 2 Tech Award in 

Health and Social Care (first teaching September 2017), 

which can be used to base other case studies on 

 

30 Preparation for assessment: 

practice questions  

[Component 3, B1 and B2, 

Interpreting health indicators] 

Introductory activity: Students look through their 

notes individually. Teacher recaps session on health 

indicators. 
Main session activity: 

● Using the SAMs students read Section A: 

Copies of SAMs, Pearson BTEC Level 1/Level 2 Tech 

Award in Health and Social Care (first teaching September 

2017) 

http://www.sustrans.org.uk/policy-evidence/the-impact-of-our-work/related-academic-research-and-statistics/physical-activity
http://www.sustrans.org.uk/policy-evidence/the-impact-of-our-work/related-academic-research-and-statistics/physical-activity
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End of learning aim assessing health and well-being. 

● Students complete Activity 3 from pages 10 and 

11 under test conditions. 

● Students work individually to assess a sample 

answer. 

● Teacher leads a discussion to go through the 

answers, comparing sample answers with their 

own answers. 

Plenary activity (homework task): Students write 

what they think is meant by a person-centred 

approach to improving health. (This will be covered 

in their next lesson.) 

31 Review of assessment: practice 

questions  

[Component 3, B1 and B2, 

Interpreting health indicators] 

End of learning aim 

Introductory activity: Students briefly feed back on 

how they found the process of writing about a 

person-centred approach. 

Main session activity: 

● Teacher works with students to 

ensure they have all been able to 

complete the homework task. 

● Teacher leads a discussion on some 

of the issues students may like to 

raise (about content or writing style). 

● Teacher works through examples that 

may help students to improve future 

writing. 

● Teachers could offer up an 

opportunity to go back over any 

Learning aim B material that students 

would like clarification on. 

Plenary activity: Teacher leads a traffic light or 

thumbs up/sideways/down session to check on 

whether some students still need clarification on 

their sample answers. 

 

Learning aim C: Person-centred health and well-being improvement plans 
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Learning aim C1: Health and well-being improvement plans 

32 The importance of a person-

centred approach 

[Component 3, C1, Health and 

well-being improvement plans] 

 

Introductory activity: Students share with a 

partner what they think is meant by a person-

centred approach. 
Main session activities: 

● Students individually research what is a person-

centred approach. 

● Students individually reflect on when they were ill 

or had a problem, and answer: What did they 

need? How were they treated? Was it as they felt 

they needed to be treated? What skills does a 

service provider need to adopt a person-centred 

approach? 

● Students read a case study on two different 

carers working with an elderly person (person-

centred approach, needs/wishes not taken). 

Students answer questions and role play in pairs 

the conversation between the service user and 

carer (needs/wishes not taken). 

● Teacher suggests role plays to act out for the 

class. 

Plenary activity: Students recap what is a person-

centred approach. They discuss the skills/qualities 

needed to adopt such an approach. Students are 

reminded that they learned about care values in 

Component 2.  

Specification and/or notes relating to: 

● Component 2, A1, ‘Health and social care services’ 

● Component 2, A2, ‘Barriers to accessing services’ 

● Component 2, B1, ‘Care values’ 

● Component 2, B2, ‘Reviewing own application of care 

values’ 

Access to ICT 

Further information and background to the person-centred 

approach can be found at, e.g. The British Association for 

the Person-Centred Approach www.bapca.org.uk and the 

Person-Centred Care Resource Centre 

http://personcentredcare.health.org.uk 

 

Case study materials and scenarios for how two different 

carers work in a residential home – one with person-

centred skills, the other one without 

33 Recommended actions to improve 

health and well-being 

[Component 3, C1, Health and 

well-being improvement plans] 

Introductory activity: Students reflect on their own 

health, thinking about what they could change to 

improve it and how they could go about dealing with 

the task. 
Main session activities: 

● Students discuss what the first task is to improve 

an individual’s health and well-being. How could 

this task be tackled? 

Specification and/or notes relating to: 

● Component 1, A2, ‘Factors affecting growth and 

development’ – ‘Physical factors’ 

● Component 2, A1, ‘Health and social care services’ 

 

http://www.bapca.org.uk/
http://personcentredcare.health.org.uk/


BTEC Level 1/Level 2 Tech Award in Health and Social Care 

© Pearson Education Ltd 2017. 22 

● A teacher-led discussion recaps how an 

individual’s health and well-being can be 

assessed. 

● Students make notes on features they think are 

needed in a plan. They draw up the first lines of a 

plan to help an individual lose weight. They swap 

with a partner and decide which plan is more 

helpful and why. 

● Teacher introduces students to SMART targets 

and explains that sources of support will be 

covered in the following lessons. 

Plenary activity: Students make recommendations 

to improve the health and well-being of an individual 

who is overweight, stressed, asthmatic with a high 

BMI, low peak flow and high blood pressure. 

34 Short- and long-term targets 

[Component 3, C1, Health and 

well-being improvement plans] 

Introductory activity: Students share in groups any 

New Year’s resolution (or other) they have made 

and kept or failed. What made it hard to achieve or 

easier to succeed? 
Main session activities: 

● Teacher leads a class discussion on the 

difference between a target and a goal and what 

helps to make a target easier to achieve. 

● Students are given a list of targets. They work 

individually to say whether they are SMART (e.g. 

lose 10 kg in 6 months) or not SMART (e.g. lose 

weight). They rewrite them as SMART targets if 

they are not. 

● Working in pairs, students write a blog saying 

why targets are easier to stick to if they are 

SMART. 

● Students volunteer to read or show blogs to rest 

of class. Peer- and self-evaluate. 

Plenary activity: Students consider what is meant 

by SMART targets. They discuss the difference 

Specification and/or notes relating to: 

● Component 1, A2, ‘Factors affecting growth and 

development’ – ‘Physical factors’ 

● Component 2, A1, ‘Health and social care services’ 

Access to ICT 

Copies of a list of targets to hand to students, or a board to 

write them on (the targets should be a mix of SMART and 

non-SMART) 

Dictionary 
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between a target and a goal and why it is 

necessary to monitor and review targets. 

35 Sources of support 

[Component 3, C1, Health and 

well-being improvement plans] 

Introductory activity: Students work individually to 

draw a mind map showing all the different/groups of 

people who have given them support and the types 

of support received, at any time since starting 

secondary school. 
Main session activities: 

● Students in four groups are given one type of 

support: informal, formal, voluntary or other. A 

more able group could be assigned ‘other’ to see 

if they can come up with support such as health 

promotion materials, alternative medicines and 

practical aids, without being helped. 

● Groups prepare a six-slide PowerPoint 

presentation on their type of support. 

● They show their PowerPoint presentations to 

the rest of the class, then peer- and self-evaluate 

presentations. 

Plenary activity: Teacher draws out and recaps on 

key learning points by asking questions.  

Specification and/or notes relating to: 

● Component 1, A2, ‘Factors affecting growth and 

development’ – ‘Physical factors’ 

● Component 1, B2, ‘Coping with change caused by life 

events’ – ‘Sources of support’ and ‘Types of support’ 

● Component 2, A1, ‘Health and social care services’ 

Access to ICT 

PowerPoint  

Learning aim C: Person-centred health and well-being improvement plans 

Learning aim C2: Obstacles to implementing plans 

36 Potential obstacles to 

implementing plans 

[Component 3, C2, Obstacles to 

implementing plans] 

Introductory activity: In pairs, students reflect on 

what obstacles they faced when trying to stick to a 

plan to improve an aspect of their health and well-

being, such as a diet, exercise or even a skin care 

routine. 
Main session activities: 

● Teacher leads a class discussion of potential 

obstacles to pool ideas from starter activity. 

● Students compile a list of factors that could 

become obstacles. They work individually to 

explain why it is important to take each factor into 

Specification and/or notes relating to: 

● Component 1, A2, ‘Factors affecting growth and 

development’ – ‘Physical factors’ 

● Component 2, A2, ‘Barriers to accessing services’ 
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account when drawing up a health and well-

being improvement plan and how that factor can 

become an obstacle to sticking to the plan, by 

giving an example for each. 

● In groups, students share their examples and 

pick the one they think best illustrates how 

factors can become an obstacle to sticking to a 

health and well-being improvement plan. 

Plenary activity: Students write an evaluation of a 

health plan, checking it follows the KISS rule, has 

SMART targets, and that sources are helpful. 

37 Emotional/psychological obstacles 

[Component 3, C2, Obstacles to 

implementing plans] 

Introductory activity: In small groups, students 

explain what is meant by the term 

‘emotional/psychological obstacle’ and give some 

examples. 
Main session activities: 

● Students discuss ‘emotional/psychological 

obstacles.’ giving examples for ‘lack of 

motivation’, ‘low self-esteem’ and ‘acceptance of 

current state’. 

● Teacher gives each student a risk to physical 

health, such as diet (‘risks’ are spread out so that 

students sitting nearby cannot share 

information). 

● Students individually complete a table of 

emotional/psychological obstacles with their ‘risk’ 

and how they might be overcome. 

● Students form a group with others with the same 

risk and compare. 

● In groups, produce an advice sheet overcoming 

emotional/psychological obstacles for their risk, 

making it informative/easy to read. 

● Students print fact sheets for the class. 

Plenary activity: Teacher leads a session in which 

different fact sheets are compared and recaps on 

Specification and/or notes relating to: 

● Component 1, A1, ‘Human growth and development 

across life stages’ – ‘Emotional development’, ‘Self-

esteem’ 

● Component 1, A2, ‘Factors affecting growth and 

development’ – ‘Physical factors’ 

● Component 2, A2, ‘Barriers to accessing services’ 

Access to ICT 



BTEC Level 1/Level 2 Tech Award in Health and Social Care 

© Pearson Education Ltd 2017. 25 

the three main categories of 

emotional/psychological obstacles, checking 

understanding by asking questions about each.  

38 Time constraints 

[Component 3, C2, Obstacles to 

implementing plans] 

Introductory activity: Students reflect individually 

on what commitments they have that might 

sometimes stop them having enough time for 

looking after their own physical needs. 
Main session activities: 

● In pairs, students pick someone they know or a 

television character who is busy with work and 

family commitments where their lifestyle may 

have risks to their physical health. 

● Students write a case study on their 

person/character. One of each pair hot seats the 

character while the other interviews them for a 

one-to-one chat show to find how time 

constraints are obstacles for making lifestyle 

changes to improve their health and well-being. 

● Students show their interviews to the class. 

● After each interview, students suggest ways of 

overcoming the time constraint obstacles for the 

person/character and make notes. 

Plenary activity: Teacher leads a traffic light or 

thumbs up/sideways/down session to check 

understanding of how time constraints can be an 

obstacle and how they can be mitigated. 

Specification and/or notes relating to: 

● Component 1, A2, ‘Factors affecting growth and 

development’ – ‘Physical factors’ 

● Component 2, A2, ‘Barriers to accessing services’ 

 

39 Availability of resources 

[Component 3, C2, Obstacles to 

implementing plans] 

Introductory activity: In small groups, students 

discuss how availability of resources can be an 

obstacle to sticking to a health and well-being 

improvement plan. 
Main session activities: 

 Students work in small groups to research and 

make notes on possible local sources of financial 

and physical resources that would help a person 

stick to a health and well-being improvement 

Specification and/or notes relating to: 

● Component 1, A2, ‘Factors affecting growth and 

development’ – ‘Physical factors’ and ‘Economic factors’ 

● Component 2, A2, ‘Barriers to accessing services’ 

Access to ICT 
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plan. 

● In the same groups, students produce a 

presentation on availability of resources in their 

local area to help a person stick to a health and 

well-being improvement plan based on a risk to 

physical health of their choice. 

● Each group delivers its presentation and gives 

out handouts to other members of the class. 

Plenary activity: Students recap how lack of 

availability of resources can be a potential obstacle 

to a health and well-being improvement plan and 

how they can be overcome in their local area.  

40 Unachievable targets 

[Component 3, C2, Obstacles to 

implementing plans] 

Introductory activity: In small groups, students 

discuss how it makes them feel if they are given a 

big task to complete in a short amount of time. 
Main session activities: 

● Students prepare a case study about an 

individual with risks to physical health. They work 

individually to identify the health risks and write 

targets for the subject of the case study. 
● Students swap their answers with a partner and, 

without conferring, state whether each target is 

achievable or non-achievable and why. 

● Students swap their sheets back and read what 

their partner has written. They then discuss with 

their partner whether they agree with them and 

why. 

Plenary activity: Students are given situations and 

targets. Teacher to ask them whether they are 

achievable or not, to test their understanding. 

Specification and/or notes relating to: 

● Component 1, A2, ‘Factors affecting growth and 

development’ – ‘Physical factors’ 

● Component 2, A2, ‘Barriers to accessing services’ 

 

41 Lack of support 

[Component 3, C2, Obstacles to 

implementing plans] 

Introductory activity: In pairs, students reflect on 

times when they have felt unsupported by either 

family members or friends. How did it make them 

feel? 
Main session activities: 

Specification and/or notes relating to: 

● Component 1, A2, ‘Factors affecting growth and 

development’ – ‘Physical factors’ 

● Component 1, B2, ‘Coping with change caused by life 
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● Students work individually to research sources of 

support that can help when a person wants to 

reduce risks to physical health. They complete a 

table showing different sources of help for each 

risk, including friends, family and alternative local 

sources. 

● Teacher leads a class discussion of the answers. 

● Students work individually to complete a short 

piece of creative writing in a style of their choice 

to sum up the effect it could have on someone 

when family and friends do not support them. 

● Students volunteer to read or show their piece to 

the class. 

Plenary activity: Students are given different 

examples of when family and friends fail to offer 

support when implementing a plan. Teacher asks 

them for strategies to overcome this lack of support. 

events’ – ‘Sources of support’ and ‘Types of support’ 

● Component 2, A2, ‘Barriers to accessing services’ 

Access to ICT 

A list of examples of friends and family failing to give 

support 

42 Ability/disability and addiction 

[Component 3, C2, Obstacles to 

implementing plans] 

Introductory activity: Students work in small 

groups to identify factors specific to an individual 

that may form obstacles, other than those already 

covered in the last few lessons. 
Main session activities: 

● In a class discussion, teacher draws out a list of 

other potential obstacles such as ability/disability, 

addiction. 

● Students individually complete a table showing 

how ability/disability and/or addiction can affect 

an individual trying to follow a health and well-

being improvement plan. They should draw 

information about people they know, or know of 

such as a family friend, well-known people or 

television characters. 

● Students add their profiles to a wall display. 

● Students peer- and self-evaluate profiles. 

● In a class discussion, students ask questions 

Specification and/or notes relating to: 

● Component 1, A2, ‘Factors affecting growth and 

development’ – ‘Physical factors’ 

● Component 1, B1, ‘Different types of life event’ – 

‘Physical events’ 

● Component 2, A2, ‘Barriers to accessing services’ 

Access to ICT 

A useful resource and video for this session might be 

Adfam for families with issues around drugs and alcohol, 

e.g. www.adfam.org.uk 

http://www.adfam.org.uk/
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about any profile they found particularly inspiring. 

Plenary activity: Teacher leads a traffic light or 

thumbs up/sideways/down session to check 

understanding of factors specific to an individual 

rather than the more generic factors already studied. 

43 Barriers to accessing identified 

services 

[Component 3, C2, Obstacles to 

implementing plans] 

Introductory activity: In pairs, students talk about 

an occasion when they, or a family member, could 

not access a service they needed and how that 

made them feel. 
Main session activities: 

● Students take part in a class discussion about 

the different barriers to accessing services. 

Teacher draws out a list that includes culture, 

language, resources, geographical, financial, 

physical and psychological barriers. 

● Students carry out individual research on local 

services. 

● Students draw a concept map based on barriers 

to accessing identified services, with branches 

for each type of barrier and strategies to 

overcome each type related to locally identified 

services. 

Plenary activity: Students make notes on how a 

person’s culture or first language might make them 

reluctant to use a service. 

Specification and/or notes relating to: 

● Component 2, A2, ‘Barriers to accessing services’ 

Access to ICT 

44 Component 3: assessment 

practice 

Preparation for assessment 

[Component 3, C1 and C2, 

Person-centred health and well-

being improvement plan] 

End of learning aim 

Introductory activity: Teacher talks the class 

through how they will be assessed in Component 3 

as part of the synoptic assessment and answers any 

questions. 
Main session activity: 

 Students complete a practice assessment 

activity, referring to their own notes from previous 

sessions. 
Plenary activity (homework task): Students 

complete a second practice activity for homework. 

Practice assessment activity 
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45 Preparation for assessment: 

practice SAM questions  

[Component 3, C1 and C2, 

Person-centred health and well-

being improvement plan] 

End of learning aim 

Introductory activity: Teacher quickly goes 

through the answers to the second practice activity 

completed for homework. 
Main session activities: 

● Students access the SAM and read Section B: 

Designing a health and well-being improvement 

plan. 

● Students complete Activity 4 on page 13 under 

test conditions. 

● Students mark the brief and incomplete sample 

answers to part of Activity 4 using the marking 

scheme from the SAMs. 

● Students mark their own answers using the 

marking scheme. 

Plenary activity (homework task): Students 

complete Activities 5 and 6 from pages 16 and 17 

and use the marking scheme provided to mark their 

own work. 

Copies of SAMs, Pearson BTEC Level 1/Level 2 Tech 

Award in Health and Social Care (first teaching September 

2017) 

Synoptic assessment 

46 Sessions 46−48 to be used to 

complete the final supervised 

assessment 

  

47 Sessions 46−48 to be used to 

complete the final supervised 

assessment 

  

48 Sessions 46−48 to be used to 

complete the final supervised 

assessment 

  

 



BTEC Level 1/Level 2 Tech Award in Health and Social Care 

© Pearson Education Ltd 2017. 30 

Resources 

In addition to the resources listed below, publishers are likely to produce Pearson-endorsed textbooks that support this qualification. Check the Pearson website 
(http://qualifications.pearson.com/endorsed-resources) for more information as titles achieve endorsement. 

Websites 

www.adfam.org.uk ‘Drug addiction’, Adfam − provides information about family drug support. 

 

http://ash.org.uk/category/information-and-resources/fact-sheets ‘Smoking’, ASH − useful fact sheets on smoking, including statistics. 

 

www.bapca.org.uk ‘The person-centred approach’, BAPCA − provides information about adopting a person-centred approach. 

 

www.bbc.co.uk/schools/gcsebitesize/science ‘Diet’ (in Biology section), BBC − provides a lot of information about a balanced diet. 

 

www.camden.gov.uk ‘Pollution’, Camden Council – outlines the effects of different pollutants or noise on health and well-being. 

 

www.data.gov.uk/dataset/ ‘Physical activity’, Data.gov.uk − provides data by the UK Government on physical activity levels. 

 

www.drinkaware.co.uk/alcohol-facts/drinking-habits-and-behaviours ‘Alcohol’, Drinkaware − useful information on health effects of alcohol and binge drinking. 

 

http://www.gosh.nhs.uk/medical-information/charge-syndrome ‘CHARGE syndrome’, NHS Great Ormond Street Hospital for Children − provides one example of a 

genetic condition which can affect health and well-being to varying levels. 

 

www.gov.uk/government/news/new-alcohol-guidelines-show-increased-risk-of-cancer ‘New alcohol guidelines show increased risk of cancer’, Government Digital 

Service − most recent guidelines on alcohol consumption. 

 

www.gov.uk/government/publications/uk-physical-activity-guidelines ‘UK physical activity guidelines’, Government Digital Service – guidance by the Chief Medical 

Office on physical activity in the UK. 

 

www.igd.com/our-expertise/Nutrition-food-and-farming/Healthy-balanced-diets/ ‘Nutrition’, IGD − provides a range of articles about various aspects of a healthy 

balanced diet. 

 

www.nhs.uk various health subjects, e.g. ‘How do I check my pulse?’ Blood pressure, NHS − shows clearly how to measure own pulse and blood pressure. 

 

https://webmail.tiscali.co.uk/cp/ps/Mail/ExternalURLProxy?d=tiscali.co.uk&u=liz_howarth&url=http://qualifications.pearson.com/endorsed-resources&urlHash=-2.3827542876907106E-22#_blank
http://www.adfam.org.uk/
http://ash.org.uk/category/information-and-resources/fact-sheets
http://www.bapca.org.uk/
http://www.bbc.co.uk/schools/gcsebitesize/science
http://www.camden.gov.uk/
http://www.data.gov.uk/dataset/
http://www.drinkaware.co.uk/alcohol-facts/drinking-habits-and-behaviours
http://www.gov.uk/government/news/new-alcohol-guidelines-show-increased-risk-of-cancer
http://www.gov.uk/government/publications/uk-physical-activity-guidelines
http://www.igd.com/our-expertise/Nutrition-food-and-farming/Healthy-balanced-diets/3383/Balanced-Diet/
http://www.nhs.uk/
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http://www.nhs.uk/Livewell/Goodfood/Pages/the-eatwell-guide.aspx ‘The Eatwell Guide’, NHS − provides all the information needed to draw up a balanced diet concept 

map. 

 

www.ons.gov.uk ‘Adult drinking habits in Great Britain: 2014’, ONS – (follow links ‘Home’, ‘People, population and community’, ‘Health and social care’) provides data 

on adult drinking habits.  

 

http://personcentredcare.health.org.uk ‘Person-Centred Care Resource Centre’, The Health Foundation − provides information about a person-centred approach. 

 

www.sustrans.org.uk/policy-evidence/the-impact-of-our-work/related-academic-research-and-statistics/physical-activity ‘Physical activity and health – facts and figures’, 

Sustrans − provides facts and figures on physical activity and health. 

Textbooks 

HSCIC, Statistics on smoking. HSCIC, nd. Fact sheet on how to stop smoking. Available from: http://content.digital.nhs.uk/media/18659/Smoking-fact-

sheet/pdf/HSCIC_Stoptober_infographic_A3_0915a.pdf 

Sportanalytix, Graph of recovery rates. Sportanalytix, nd. Available from: http://asset4.sportanalytix.com:8080/newsimg/img_299.jpg 

Videos 

Chronic vs. acute disease in older adults, available from: www.study.com/academy/lesson/chronic-vs-acute-disease-in-older-adults.html − useful video clip showing 

difference between chronic and acute ill health. 

 

Health and hygiene problems that teenagers face when growing up, available from: www.youtube.com/watch?v=A9cHY6jrLes − a video of personal hygiene from Teen 

Health and Hygiene. 

 

How air pollution is damaging our health, available from: www.youtube.com/watch?v=MoGCU8q7zFo – a video clip on pollution. 

 

How to measure your own blood pressure, available from: www.youtube.com/watch?v=GSNZVaW1Wg4 – a video clip by the British Heart Foundation showing how to 

measure your blood pressure. 

 

How to use a peak flow meter, available from: www.youtube.com/watch?v=DxBDfqPmaZU – a video clip by Asthma UK showing you how to use a peak flow meter 

correctly. 

 

How to use a peak flow meter, available from: www.youtube.com/watch?v=oHRTiytvuow – another video clip on how to use a peak flow meter and take a reading by 

Builth and Llanwrtyd Medical Practice. 

 

http://www.nhs.uk/Livewell/Goodfood/Pages/the-eatwell-guide.aspx
http://www.ons.gov.uk/
https://www.ons.gov.uk/
https://www.ons.gov.uk/peoplepopulationandcommunity
https://www.ons.gov.uk/peoplepopulationandcommunity/healthandsocialcare
http://personcentredcare.health.org.uk/
http://www.sustrans.org.uk/policy-evidence/the-impact-of-our-work/related-academic-research-and-statistics/physical-activity
http://content.digital.nhs.uk/media/18659/Smoking-fact-sheet/pdf/HSCIC_Stoptober_infographic_A3_0915a.pdf
http://content.digital.nhs.uk/media/18659/Smoking-fact-sheet/pdf/HSCIC_Stoptober_infographic_A3_0915a.pdf
http://asset4.sportanalytix.com:8080/newsimg/img_299.jpg
http://www.study.com/academy/lesson/chronic-vs-acute-disease-in-older-adults.html
http://www.youtube.com/watch?v=A9cHY6jrLes
http://www.youtube.com/watch?v=MoGCU8q7zFo
http://www.youtube.com/watch?v=GSNZVaW1Wg4
http://www.youtube.com/watch?v=DxBDfqPmaZU
http://www.youtube.com/watch?v=oHRTiytvuow
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Sedentary lifestyle can kill, available from: www.bbc.co.uk/news/health-18880989 – a video clip by the BBC on the dangers of an inactive lifestyle. 

 

Some of your bits ain’t nice, available from: www.youtube.com/watch?v=6SXzauoMSM0 − animated video showing various aspects of personal hygiene; entertaining 

and relevant by Concord Media. 

 

Teenagers are stinky, available from: www.youtube.com/watch?v=RXvzogNcKW0 − a short film about personal hygiene. 

 

Understanding BMI results in adults, available from: www.nhs.uk/video/pages/understanding-bmi-results.aspx – a short video clip by NHS Choices on BMI in adults. 

 

http://www.bbc.co.uk/news/health-18880989
http://www.youtube.com/watch?v=6SXzauoMSM0
http://www.youtube.com/watch?v=RXvzogNcKW0
http://www.nhs.uk/video/pages/understanding-bmi-results.aspx

