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Subject: 

English  

Scheme of Work: Year 8 – Victorian Literature 

Term: Autumn/Spring/Summer 

Topic / Unit(s)  

Overview / Context Students will be introduced to Victorian Literature and context through a range of 19th Century extracts taken from both fiction and non-fiction 
texts. They will be introduced to: 

 Life of Victorian children/crime/social expectations 

 Language question of GCSE, 

 the structure concepts for Literature and Language 

 the use of language and how it demonstrates ideas 

 Contextual factors presented in a novel  

 Reviewing/developing SPAG writing skills 

Assessment/Mastery 

Success criteria 

Success criteria for the students is dependent on entry and therefore the tiles they should be working on are the range attached 
the to document to the scheme 

 

Curriculum Opportunities   

 

SMSC Spiritual                                         Moral                                         Social                                                        Cultural 

 

Assessment 
Opportunities  

PAIR Marking to be completed: 

Spring Term 1: 

Week 2/3: Formative writing assessment: Write a vivid description based on one feature in the image of the Victorian school. 

Week 5: Summative writing assessment: Write a description based on the image of a workhouse 

Spring Term 2: 

Week Formative reading assessment: How does Bram Stoker create tension in the extract from Dracula? 

Week Summative reading assessment: How does Edgar Allan Poe create a sense of fear throughout The Tell-Tale Heart? 
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Assessment Cycle: 

1       2      3 

Key Vocabulary Victorian 

Poverty 

Workhouse 

Character 

Setting 

Gothic 

Tension 

Supernatural 

 

Wider Reading   
 
 

Teacher Notes Resources for schemes are in shared area.  

Assessments are attached to scheme 

Focus for this scheme is to introduce students to contextual factors of 19th Century texts. 
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The Three Peaks 

Objectives 

Teaching and Learning Activities Assessment Notes 

Lesson 1 

 
1. Gathering. 

Recall information about 
Victorian context 

 

2. Processing 

Explain new learning 

3. Applying 

Life in Victorian England 

Bell task: Display images relating to Victorian England – can 
students guess the time period? 

 

Learning toolbox : 

Circle map for understanding and prior knowledge of 19th Century 

 

Tasks: 

 Key word explanation: Explain why we need to understand 
the historical and social context of a piece of writing and how 
it applies to the GCSE 

 Complete circle map for prior knowledge of 19th Century  

 Students are to participate in an Information Trail. It will 
contain information from 4 areas of Victorian Society – 
Women / Crime / Children / Class. Information from each 
area will be stuck around the classroom and the students 
must gather their information, decide which subheading it 
comes under and make notes in their own words. 

 Students can then spend 5-10 minutes discussing their 
findings and adding any missed information to their notes. 

Plenary :  Independently, students are then to write a small 
summative paragraph for each heading explaining what they have 
learned regarding life in Victorian England. 

Teacher to choose from: 

1. Use of traffic light cards to 
check understanding 

2. Targeted questioning or 
random using popcorn, 
name generator, lollipop 
sticks etc. 

3. Self/Peer assessment 
4. MWB responses 
5. Question wall 
6. Quiz 
7. Journal evaluation 

 

 

 

 

 

 

 

Resources: 

Conditions of working class 

Key Vocabulary/Literacy 
opportunities 

Context 

Marking Opportunity:  

Red pen live marking 

Recall/Homework:  

SMSC:  

Misconceptions:  
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Lesson 2 

 
1. Gathering. 

Describe what life would have 
been like for a Victorian child 

2. Processing 

Compare life of Victorian 
children  

3. Applying 

  

Life as a Victorian child 

Bell task:  Based on the information gained in the previous lesson, 
students are to write a short paragraph starting with the line: “If I 
were a child in Victorian England, life would be different as….” 

 

Learning toolbox 

Red Cap – Emotions 

Green Cap - Ideas 

Tasks:•  

• Students are then to focus on life as a Victorian child. Using 
the extracts from Victorian Literature, students are to make notes on 
how children are described within. Each student could have a 
different extract and then present their ideas in groups of three whilst 
the remaining group members take notes.  

(MA - are encouraged to use textual references to justify their 
findings). 

• Students could also examine images side-by-side of a 
wealthy child in comparison to a poor child and note the differences 
between lifestyles. 

Plenary: Choice from department folder 

Teacher to choose from: 

1. Use of traffic light cards to 
check understanding 

2. Targeted questioning or 
random using popcorn, 
name generator, lollipop 
sticks etc. 

3. Self/Peer assessment 
4. MWB responses 
5. Question wall 
6. Quiz 
7. Journal evaluation 

 

Resources: 

Extracts from The Secret 
Garden, The Railway 
Children, A Christmas Carol 

 

Key Vocabulary/literacy 
opportunities 

Poverty 

Workhouse 

Marking Opportunity:  

 

Recall/Homework:  

 

SMSC:  

 

Misconceptions: 

The Three Peaks 

Objectives 

Teaching and Learning Activities Assessment Notes 

Lesson 3 

 
1. Gathering. 

Select relevant ideas 

2. Processing 

Sort out ideas needed for an 
answer 

3. Applying 

Analysing non-fiction 

Bell task    Quiz questions regarding contextual research from 
previous lessons. To be answered in full sentences and students 
check their sentence demarcation 

 

Learning toolbox  

Green Hat – Ideas 

 

Tasks 

• Share Key Words - teacher to gauge understanding of key words 
and students write definitions linking to the study of non-fiction. 

Teacher to choose from: 

1. Use of traffic light cards to 
check understanding 

2. Targeted questioning or 
random using popcorn, 
name generator, lollipop 
sticks etc. 

3. Self/Peer assessment 
4. MWB responses 
5. Question wall 
6. Quiz 
7. Journal evaluation 

 

Resources: 

A Letter About Ragged 
Schools 

Ragged Schools – Dickens 

Key Vocabulary/Literacy 
opportunities 

Type 

Audience 

Purpose 

Marking Opportunity:  
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Teacher to model how to identify type, audience and purpose of one 
piece of non-fiction. Students to identify other examples. 

• Class to read A Letter About Ragged Schools. Students are 
to identify four facts about life in a Victorian school (Links to 
Language Paper 1: Question 1). 

• Students to TAP this text and explain what viewpoint they 
think the writer has. Are they supportive / sympathetic? (MA - 
Students are to justify their opinions using textual references) 

 

Plenary  Choice from department folder 

 

 

 

 

 

Red pen live marking 

 

Recall/Homework:  

  

SMSC:  

 

Misconceptions:  

 

Lesson 4 

 
1. Gathering. 

Selecting ambitious 
vocabulary 

2. Processing 

To be able to reason why a 
specific SPAG skill is used 

3. Applying 

  

Improving our sentence starters 

Bell task: Display examples of weak vocabulary 
(nice/good/bad…) that can relate to Victorian England. 
Students are to offer synonyms for the poor words to enhance 
their vocabulary choices    
 

Learning toolbox: 

SPAG LESSON: sentence structures, sentence demarcation, 
commas 

•Circle map - Students are to start by identifying different ways they 
can start sentences. 

•Teachers are to remind students of the importance of using 
commas when adding certain sentence starters to their sentences. 

•Using a video as a stimulus, students are to make a list of verbs 
that are being performed by Victorian children. Then, after watching 
the clip, they are to add adverbs to their verbs. These will be used 
as the basis for their sentences. 

• Students are to work together to create 3 sentences 
describing Victorian life starting with their collected adverbs and 
verbs.  They are to use ambitious vocabulary from the bell task to 
enhance their responses. 

• Independently, students are to add to their three sentences 
with at least three different sentence starters eg prepositions, 
three adjectives (teacher to differentiate and assign to students) 

Plenary  Choice from department folder 

 

 

Teacher to choose from: 

1. Use of traffic light cards to 
check understanding 

2. Targeted questioning or 
random using popcorn, 
name generator, lollipop 
sticks etc. 

3. Self/Peer assessment 
4. MWB responses 
5. Question wall 
6. Quiz 
7. Journal evaluation 

 

 

Resources 

Thesaurus 

Key Vocabulary/literacy 
opportunities 

Adverb 

Preposition 

Variety 

Marking Opportunity:  

Red pen live marking 

Recall/Homework:  

 

SMSC:  

 

Misconceptions: 
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The Three Peaks 

Objectives 

Teaching and Learning Activities Assessment Notes 

Lesson 5 

 
1. Gathering. 

Recall imagery devices 

2. Processing 

Distinguish different devices 
and their affect 

3. Applying 

Revision of descriptive features 

Bell task:  Why do writers need to use descriptions in their 
stories? Discuss 

   

Learning toolbox : 

Circle map to recall imagery techniques 

 

Tasks: 

 Quiz to recall and name examples of key descriptive 
techniques 

 Students are to then focus on creating banks of devices 
based on images of Victorian children / conditions of the 
working class. (LA are to focus on similes / A – are to focus 
on personification / MA – are to focus on metaphors) This 
could be done as a carousel or in similar ability groups and 
feedback to the class as a whole 

 Students are to write a continuous paragraph using one of 
each device collected and varied sentence starters.  

 

Plenary :  Students are to self-assess their work by highlighting and 
annotating where they have used these devices – they can 
complete the AIR sections of PAIR marking 

Teacher to choose from: 

1. Use of traffic light cards to 
check understanding 

2. Targeted questioning or 
random using popcorn, 
name generator, lollipop 
sticks etc. 

3. Self/Peer assessment 
4. MWB responses 
5. Question wall 
6. Quiz 
7. Journal evaluation 

 

 

 

 

 

 

Resources: 

Victorian Images 

Key Vocabulary/Literacy 
opportunities 

Describe 

Marking Opportunity:  

Self -assessment 

Recall/Homework:  

  

SMSC:  

 

Misconceptions:  
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Lesson 6 
 
1. Gathering. 

To be able to match devices 
with examples 

2. Processing 

To offer reasons for 
improvement 

3. Applying 

 Evaluating a text and 
improving it 

Developing detailed descriptions 

 

Bell task: MWB – Descriptive Devices Bingo - Students are to 
arrange nine descriptive devices in a 3x3 grid. They are to check of 
the device once the teacher reads (LA- the definition / MA – an 
example) 

 

 

Learning toolbox: 

Green Hat – Ideas 

Habit of mind- Think before acting 

 

Tasks: 

• Students are to be given an image alongside a poor 
example of a description. This lesson will be helping them in peer 
and self-assessment.  

• Students are to independently mark the piece and 
Tick/Target it accordingly. They are to also highlight a section in a 
pink box that they will improve. 

• Students are to rewrite their selected section in green pen 
hitting the target that they set to improve. To prove they have hit the 
target, they need to highlight where they have improved the original. 

 

Plenary   Students are to set three targets that they will aim to 
include in their own formative assessment 

 

 

 

 

 

 

 

 

 

Teacher to choose from: 

1. Use of traffic light cards to 
check understanding 

2. Targeted questioning or 
random using popcorn, 
name generator, lollipop 
sticks etc. 

3. Self/Peer assessment 
4. MWB responses 
5. Question wall 
6. Quiz 
7. Journal evaluation 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Resources 

 

Key Vocabulary/literacy 
opportunities 

 

Marking Opportunity:  

 

Recall/Homework:  

 

SMSC:  

 

Misconceptions: 
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The Three Peaks 

Objectives 

Teaching and Learning Activities Assessment Notes 

Lesson 7 

 
1. Gathering. 

 

2. Processing 

 

3. Applying 

Formative Assessment 

 

Bell task: MWB – what makes an effective descriptive 
response? 

 

Learning toolbox:  

Green Cap – ideas 

 

Task: 

 

Formative assessment in exam conditions.  

*No teacher input or dictionaries to be used at this time.  

 

Assessment Title: Write a detailed descriptive paragraph based 
on one of the images of the Victorian schools. 

Teacher to choose from: 

1. Use of traffic light cards to 
check understanding 

2. Targeted questioning or 
random using popcorn, 
name generator, lollipop 
sticks etc. 

3. Self/Peer assessment 
4. MWB responses 
5. Question wall 
6. Quiz 
7. Journal evaluation 

 

 

 

 

Resources: 

Victorian schools images 

Key Vocabulary/Literacy 
opportunities 

 

Marking Opportunity:  

 

Recall/Homework:  

  

SMSC:  

 

Misconceptions:  
 
 

Lesson 8 

 
4. Gathering. 

 

5. Processing 

 

6. Applying 

Complete Formative Assessment 

 

Bell task: MWB – what makes an effective descriptive 
response? 

 

Learning toolbox:  

Green Cap – ideas 

 

Task: 

 

Formative assessment in exam conditions.  

*No teacher input or dictionaries to be used at this time.  

 

Assessment Title:  Write a vivid description based on one 
feature in the image of the Victorian school.  

Teacher to choose from: 

8. Use of traffic light cards to 
check understanding 

9. Targeted questioning or 
random using popcorn, 
name generator, lollipop 
sticks etc. 

10. Self/Peer assessment 
11. MWB responses 
12. Question wall 
13. Quiz 
14. Journal evaluation 

 

 

 

 

Resources: 

Victorian schools images 

Key Vocabulary/Literacy 
opportunities 

 

Marking Opportunity:  

 

Recall/Homework:  

  

SMSC:  

 

Misconceptions:  
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Lesson 9 
 
1. Gathering. 

Select relevant similes 

2. Processing 

Analyse a descriptive text 

1. Applying 

  

How writers use descriptive features for effect 

Bell task: Simile related to Victorian life 

 

Learning toolbox: 

 

Task: 

• Class are to read the Letter from Thomas Carlyle, 
highlighting and annotating where he is describing his findings. 
Students are to consider what they believe his views of society are 
based on the way he describes what he sees. 

• Students are to quickly sketch what they believe Carlyle 
saw and label their images with carefully selected textual 
references. 

• They are then to select what they believe is the most 
effective descriptive feature used and justify their opinion. 

Plenary  Choice from department folder 

Teacher to choose from: 

1. Use of traffic light cards to 
check understanding 

2. Targeted questioning or 
random using popcorn, 
name generator, lollipop 
sticks etc. 

3. Self/Peer assessment 
4. MWB responses 
5. Question wall 
6. Quiz 
7. Journal evaluation 

 

 

Resources 

Letter from Thomas Carlyle 

Key Vocabulary/literacy 
opportunities 
• Simile 
• Metaphor 
• Vocabulary 

Marking Opportunity:  

 

Recall/Homework:  

 

SMSC:  

 

Misconceptions: 

The Three Peaks 

Objectives 

Teaching and Learning Activities Assessment Notes 

Lesson 10 

 
1. Gathering. 

Describe how to show and not 
tell 

2. Processing 

Distinguish between showing 
and telling sentences 

3. Applying 

Speculate how you will show 
and not tell when describing 

Effective descriptions through showing and not telling 

Bell task : Response to question: How can you create an image 
in a reader mind without showing them a picture? 

 

Learning toolbox : 

Circle Map 

Green Cap - Ideas 

 

Tasks:  

• The focus of this lesson is “Show, Don’t Tell.” Ask a student 
to explain what we mean by this term. Teacher to model example of 
how to change a ‘telling’ sentence into a ‘showing’ sentence. 

• Each pair is to be given a different ‘telling’ sentence. They 
will have three minutes per sentence to change it into a ‘showing’ 
sentence. A reminder should be given at this point to vary 
vocabulary and sentence starters.  

Teacher to choose from: 

1. Use of traffic light cards to 
check understanding 

2. Targeted questioning or 
random using popcorn, 
name generator, lollipop 
sticks etc. 

3. Self/Peer assessment 
4. MWB responses 
5. Question wall 
6. Quiz 
7. Journal evaluation 
 

 

 

 

 

 

Resources: 

 

Key Vocabulary/Literacy 
opportunities 
• Imagery 
• Setting 
• Atmosphere 

Marking Opportunity:  

 

Recall/Homework:  

  

SMSC:  

 

Misconceptions:  
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• As the class feedback, teacher is to ask all students to read 
different ways they have amended the same sentence to show how 
developed a description can get.  

Plenary   How will you remember to include ‘showing’ 

sentences in your work rather than ‘telling’? 

 

Lesson 11 
 
1. Gathering. 

Recall punctuation 

2. Processing 

Explain the impact of different 
punctuation 

3. Applying 

Evaluate the punctuation 
needed to enhance 
descriptions 

  

Using a range of punctuation 

Bell task  List all punctuation 

 

Learning toolbox 

Green Cap –Ideas 

White Cap -Facts 

Tasks:  

• Teacher is to display the same sentence three times but 
with a different ending piece of punctuation. Students are to write a 
short paragraph explaining how the punctuation alter the meaning 
(MA – and effect) of the sentence. 

• Students are to focus on their Technical Accuracy and how 
to include “a range” of punctuation into their work. 

• LA – Students will need to recap capital letters, full stops 
and apostrophes 

• A – Students will need to recap the use of commas, 
exclamation marks and question marks 

• MA – Students will need to recap the use of semi colons / 
brackets / dashes (Challenge: for effect) 

 

Plenary   Students are to set themselves a personal target for 
two pieces of punctuation they are focusing on in their next 
assessment 

 

Teacher to choose from: 

1. Use of traffic light cards to 
check understanding 

2. Targeted questioning or 
random using popcorn, 
name generator, lollipop 
sticks etc. 

3. Self/Peer assessment 
4. MWB responses 
5. Question wall 
6. Quiz 
7. Journal evaluation 

 

Resources 

 

Key Vocabulary/literacy 
opportunities 
• Structure  
• Effect 
• Sentence 

Marking Opportunity:  

 

Recall/Homework:  

 

SMSC:  

 

Misconceptions: 

The Three Peaks 

Objectives 

Teaching and Learning Activities Assessment Notes 
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Lesson 12 
 
1. Gathering. 

Match sentence type to 
definition 

2. Processing 

Explain the effect of sentence 
types 

3. Applying 

Judge the impact of sentence 
types 

Effect of sentence types 

Bell task:  Identify which sentence is which type – mix and 

match term/definition/example 

 

Learning toolbox 

Green Hat Ideas 

 

Tasks:  

• Whiteboards: Teachers are to put a different sentence type 
on the board and students decide on simple, compound or complex. 

• Teachers are to demonstrate the effect that each sentence 
type has. Students are to make notes on this.  

• Students are to re-read one of the extracts from Lesson 5 
(Teacher to decide based on ability) in pairs.  They are to annotate 
what type of sentences they can see being used and what effect 
they think this sentence is having.  

• Students are to be given a short description of a poverty-
stricken family with no punctuation. They are to use at least one 
of each sentence type to create an effect on their reader. (MA – 
students should evaluate their paragraphs and explain how 
successful they feel they have been in creating effects). 
 

Plenary  Choice from department folder 

Teacher to choose from: 

1. Use of traffic light cards to 
check understanding 

2. Targeted questioning or 
random using popcorn, 
name generator, lollipop 
sticks etc. 

3. Self/Peer assessment 
4. MWB responses 
5. Question wall 
6. Quiz 
7. Journal evaluation 

 

Resources 

Extracts from The Secret 
Garden, The Railway 
Children, A Christmas Carol 

Key Vocabulary/literacy 
opportunities 
• Simple 
• Compound 
• Complex 

Marking Opportunity:  

 

Recall/Homework:  

 

SMSC:  

 

Misconceptions: 
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Lesson 13 
 
1. Gathering. 

Naming a key idea 

2. Processing 

To be able to reason why a 
specific SPAG skill is used 

3. Applying 

   

Bell task   Higher Level Thinking Image (suggestion: someone 
looking backwards) – How can you apply his image to 
learning? 

 

Learning toolbox: 

Habits of Mind- Striving for accuracy 

Tasks:  

• Students are to complete a small personalised task 
before reflecting in full.  

• Students rewrite a section in green pen and then 
underline/highlight where they have achieved their target 

 

Plenary  Choice from department folder 

Teacher to choose from: 

1. Use of traffic light cards to 
check understanding 

2. Targeted questioning or 
random using popcorn, 
name generator, lollipop 
sticks etc. 

3. Self/Peer assessment 
4. MWB responses 
5. Question wall 
6. Quiz 
7. Journal evaluation 

 

 

Resources 

Writing codes 

Green pens 

Key Vocabulary/literacy 
opportunities 

 

Marking Opportunity:  

 

Recall/Homework:  

 

SMSC:  

 

Misconceptions: 

The Three Peaks 

Objectives 

Teaching and Learning Activities Assessment Notes 

Lesson 14 

 
1. Gathering. 

Describe what is meant by the 
term ‘focus’ 

2. Processing 

Distinguish between the 
different focuses in a 
descriptive text 

3. Applying 

 

Changing focus within a descriptive text 

Bell task : What do you understand by the term ‘focus’? 

 

Learning toolbox: 

Green cap - ideas 

 

Tasks: 

• The first paragraph of the text Walks In and Around London 
is displayed on the board. Students are to explain what the writer is 
talking about in this paragraph. 

• Teacher to explain why writers use paragraphing to change 
what they focus on: especially in descriptions. 

• Students are to read the extract independently and 
annotate in the margin what the focus of each paragraph is. (LA – 
for lower ability students, this could be a mix and match activity 
where the focuses are already given) 

 

Teacher to choose from: 

1. Use of traffic light cards to 
check understanding 

2. Targeted questioning or 
random using popcorn, 
name generator, lollipop 
sticks etc. 

3. Self/Peer assessment 
4. MWB responses 
5. Question wall 
6. Quiz 
7. Journal evaluation 

 

Resources 

 

Key Vocabulary/literacy 
opportunities 
• Paragraph 
• Viewpoint 
• Focus Shift 

Marking Opportunity:  

 

Recall/Homework:  

 

SMSC:  

 

Misconceptions: 
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• Students are to summarise the whole of the text, identifying 
anything new they have learned about life in Victorian times 
from this extract. 
 

Plenary  Choice from department folder 

Lesson 15 
 

1. Gathering. 

Recall how/when to change 
focus in writing 

2. Processing 

Link ideas in a written piece 
using paragraphing and shift in 
focus 

3. Applying 

 Evaluate the impact of a 
peer’s descriptive piece  

Developing the structure of a description 

Bell task    How many rules of paragraphing can you 
remember? 

Learning toolbox: 

Green Cap - Ideas 

 

Tasks: 

• Remind students of previous lesson -changing focus/ 
structure of a descriptive answer  

• Students are to work in pairs to develop a description of an 
image using their viewfinders to help them change focus. They 
should take it in turns to write a sentence each to prove they are 
working together. 

• They are then to peer assess another pair’s work and PAIR 
with specific areas for improvement 
 

Plenary  Choice from department folder 

 

Teacher to choose from: 

1. Use of traffic light cards to 
check understanding 

2. Targeted questioning or 
random using popcorn, 
name generator, lollipop 
sticks etc. 

3. Self/Peer assessment 
4. MWB responses 
5. Question wall 
6. Quiz 
7. Journal evaluation 

 

Resources 

 

Key Vocabulary/literacy 
opportunities 

 

Marking Opportunity:  

Peer-assessment 

Recall/Homework:  

 

SMSC:  

 

Misconceptions: 

The Three Peaks 

Objectives 

Teaching and Learning Activities Assessment Notes 
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Lesson 16 
 
1. Gathering. 

Select effective ideas 

2. Processing 

Inferring ideas from a text 

3. Applying 

Judge the impact of a 
descriptive piece and offer 
areas for improvement  

Developing descriptive features 

Bell task   Thunks 

 

Learning toolbox 

Red Hat – Feelings 

Green Hat - Ideas 

 

Tasks: 

• In mixed ability groups, students are to complete a carousel 
of a range of Victorian images. Each time the students visit a new 
image, they will be asked to add a new device to the sugar paper. 
After 4-5 rotations, students will then work in their groups to 
construct a developed description. 

• Students are to read their group descriptions to the class 
while the students give verbal feedback on areas of strength 
and room for improvements.  
 

Plenary  Choice from department folder 

 

Teacher to choose from: 

1. Use of traffic light cards to 
check understanding 

2. Targeted questioning or 
random using popcorn, 
name generator, lollipop 
sticks etc. 

3. Self/Peer assessment 
4. MWB responses 
5. Question wall 
6. Quiz 
7. Journal evaluation 

 

Resources 

 

Key Vocabulary/literacy 
opportunities 

 Simile 

 Metaphor 

 Personification 

Marking Opportunity:  

 

Recall/Homework:  

 

SMSC:  

 

Misconceptions: 

Lesson 17 
 
1. Gathering. 

Naming a key idea 

2. Processing 

To be able to reason why a 
specific SPAG skill is used 

3. Applying 

Planning for Summative Assessment 

Bell task   Phrases on the board about characters – deducing 
ideas 

 

Learning toolbox: 

Habits of Mind- Striving for Excellence 

Blue cap - planning 

Task: 

• Students are to copy out their targets from their previous 
formative-assessment. They are to explain how they will ensure 
these targets are met in their next assessment piece (e.g. 
proofreading / highlighting etc.) 

• With no teacher input, students are to plan their 
assessment based on the image given. At this time, they can use 
thesauri or dictionaries to add ambitious vocabulary to their plan. 
NB: They will not be able to use these in their assessment. 

Plenary  Choice from department folder 

Teacher to choose from: 

1. Use of traffic light cards to 
check understanding 

2. Targeted questioning or 
random using popcorn, 
name generator, lollipop 
sticks etc. 

3. Self/Peer assessment 
4. MWB responses 
5. Question wall 
6. Quiz 
7. Journal evaluation 

 

 

Resources 

 

Key Vocabulary/literacy 
opportunities 

 

Marking Opportunity:  

 

Recall/Homework:  

 

SMSC:  

 

Misconceptions: 
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The Three Peaks 

Objectives 

Teaching and Learning Activities Assessment Notes 

Lesson 18 
 
1. Gathering. 

Recall personalised targets 

2. Processing 
3. Applying 

 

 

Bell task    Code- breaker– Answer to be ‘Personalised Literacy’ 

 

Learning toolbox: 

Green Cap -Ideas 

Blue cap - planning 

Tasks: 

• Students are to be given one or two personalised literacy 
tasks based upon their formative assessment targets. The students 
must write down the rules of the skill they need to improve as well 
as completing a practise task.  

• Students are to set up three personal targets they wish to 
achieve in their Summative Assessment.  

 

Plenary  Choice from department folder 

 

Teacher to choose from: 

1. Use of traffic light cards to 
check understanding 

2. Targeted questioning or 
random using popcorn, 
name generator, lollipop 
sticks etc. 

3. Self/Peer assessment 
4. MWB responses 
5. Question wall 
6. Quiz 
7. Journal evaluation 

 

Resources 

Personalised literacy 
worksheets/tasks 

Key Vocabulary/literacy 
opportunities 
• Independence  
• Skills 
• Personal 

Marking Opportunity:  

 

Recall/Homework:  

 

SMSC:  

 

Misconceptions: 
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Lesson 19 
 
1. Gathering. 

Selecting Ideas 

2. Processing 

Organising ideas into a form of 
writing 

3. Applying 

  

Summative Assessment 

Bell task   Language devices review  

 

 

Learning toolbox: 

Green Hat Ideas 

Blue cap - Planning 

Habits of mind- Think before acting 

 

Tasks: 

Summative Assessment: In exam conditions. No teacher input or 
dictionaries to be used at this time.  

 

Assessment Title: Write a description based on the image of a 
workhouse  
 

Plenary  Choice from department folder 

 

Teacher to choose from: 

1. Use of traffic light cards to 
check understanding 

2. Targeted questioning or 
random using popcorn, 
name generator, lollipop 
sticks etc. 

3. Self/Peer assessment 
4. MWB responses 
5. Question wall 
6. Quiz 
7. Journal evaluation 

 

Resources 

 

Key Vocabulary/literacy 
opportunities 

 

Marking Opportunity:  

 

Recall/Homework:  

 

SMSC:  

 

Misconceptions: 

The Three Peaks 

Objectives 

Teaching and Learning Activities Assessment Notes 
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Lesson 20 
 
4. Gathering. 

Selecting Ideas 

5. Processing 

Organising ideas into a form of 
writing 

6. Applying 

  

Complete Summative Assessment 

 

Bell task   Learning toolbox: 

Green Hat Ideas 

Blue cap - Planning 

Habits of mind- Think before acting 

 

Tasks: 

Summative Assessment: In exam conditions. No teacher input or 
dictionaries to be used at this time.  

 

Assessment Title: Write a description based on the image of a 
workhouse  
 

Plenary  Choice from department folder 

 

Teacher to choose from: 

8. Use of traffic light cards to 
check understanding 

9. Targeted questioning or 
random using popcorn, 
name generator, lollipop 
sticks etc. 

10. Self/Peer assessment 
11. MWB responses 
12. Question wall 
13. Quiz 
14. Journal evaluation 

 

Resources 

 

Key Vocabulary/literacy 
opportunities 

 

Marking Opportunity:  

 

Recall/Homework:  

 

SMSC:  

 

Misconceptions: 

HALF TERM 

The Three Peaks 

Objectives 

Teaching and Learning Activities Assessment Notes 



 
English @ SAA                                                                                                                                                                                 

Lesson 1 
 

1. Gathering. 

Recall what is meant by a 
‘summary’ 

2. Processing 

Sort out key ideas in a text 

3. Applying 

 Appling features of a text type 

Writing a summary 

Bell task   What is understood by the skill ‘summary’? 

 

Learning toolbox: 

Green – Ideas 

Tasks: 

• Class to define key words and discuss a quick reminder of 
how to analyse non-fiction texts 

• Teacher to explain the key points of a summary and to 
model how a large piece of text can be reduced to a shorter piece. 

• Teacher to read ‘Punch’ Article to the class; students are to 
bullet point key events in the extract. These should then be put into 
an effective summary. 

• Students should also start to consider the type, audience 
and purpose of the text 

 

Plenary   Students to complete a ‘Convince Me...’ exit passport: 
‘Convince me you know how to write an effective summary.’ 

 

Teacher to choose from: 

1. Use of traffic light cards to 
check understanding 

2. Targeted questioning or 
random using popcorn, 
name generator, lollipop 
sticks etc. 

3. Self/Peer assessment 
4. MWB responses 
5. Question wall 
6. Quiz 
7. Journal evaluation 

 

Resources 

‘Punch’ extract 

Key Vocabulary/literacy 
opportunities 
• Type  
• Audience   
• Purpose 

Marking Opportunity:  

 

Recall/Homework:  

 

SMSC:  

 

Misconceptions: 

Lesson 2 
 

1. Gathering. 

Select relevant ideas 

2. Processing 

Explain about Jack the 
Ripper’s life 

3. Applying 

 Evaluate the writer’s use of 
language 

Jack the Ripper 

Bell task: Recall what is meant by ‘summarising’ 

Learning toolbox: 

Green – Ideas 

Tasks: 

• Students are to be given a short extract explaining who 
Jack the Ripper was. They are to summarise the information into 25 
words, 10 words and 5 words. 

• Students are to investigate the life and crimes of Jack the 
Ripper. This could be either: audio/visual / an information trail or an 
ICT opportunity. They should consider his victims, London during 
this period, the fears surrounding the case (and possible suspects) 

• Students are to examine the headlines for the Jack the 
Ripper case and evaluate which they believe to be most effective 
and why. 

• Students are to analyse the language of the most effective 
headline and consider what effect the believe this must have had on 
a Victorian reader (all responses must be justified) 

 

Teacher to choose from: 

1. Use of traffic light cards to 
check understanding 

2. Targeted questioning or 
random using popcorn, 
name generator, lollipop 
sticks etc. 

3. Self/Peer assessment 
4. MWB responses 
5. Question wall 
6. Quiz 
7. Journal evaluation 

 

Resources 

Jack the Ripper headlines 

Key Vocabulary/literacy 
opportunities 
• Victorian 
• Murder   
• Mystery 

Marking Opportunity:  

 

Recall/Homework:  

 

SMSC:  

 

Misconceptions: 
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Plenary  Choice from department folder 

The Three Peaks 

Objectives 

Teaching and Learning Activities Assessment Notes 

Lesson 3 
 

1. Gathering. 

Name conventions of a 
newspaper article 

2. Processing 

Explain contents of a 
newspaper article 

3. Applying 

  

Analysing non-fiction 

Bell task    Students are to consider what makes an effective 
newspaper article (conventions and style should be 
considered) 

Learning toolbox: 

Green – Ideas 

Tasks: 

• Students are to be given one of the two extracts to 
independently study (using leading questions provided by the 
teacher). These questions should include: a consideration of tone or 
structure / some comprehension based questions to practise 
skimming and scanning / an opinion based question that must be 
reinforced with a textual reference (and an opportunity to analyse 
the effect of specific language choices) 

• Once students have completed their independent study, 
they are to explain to their partner what they have found within their 
article and ‘teach’ their peer about it. If the ‘listening’ partner learns 
anything new about either newspaper articles or the Jack the Ripper 
case, they are to add to their own notes 

 

Plenary  Choice from department folder 

 

Teacher to choose from: 

1. Use of traffic light cards to 
check understanding 

2. Targeted questioning or 
random using popcorn, name 
generator, lollipop sticks etc. 

3. Self/Peer assessment 

4. MWB responses 

5. Question wall 

6. Quiz 

7. Journal evaluation 

Resources 

‘Another Whitechapel Murder’ 
(MA/LA) 

Key Vocabulary/literacy 
opportunities 
• Effect  
• Structure   
• Language 

Marking Opportunity:  

 

Recall/Homework:  

 

SMSC:  

 

Misconceptions: 
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Lesson 4 
 
1. Gathering. 

Recall key information 

2. Processing 

Organise ideas using SPAG 
skills 

3. Applying 

Judging the accuracy of SPAG 

Consolidation of knowledge of Jack the Ripper 

Bell task:  Students are to play a game of Verbal Tennis 
regarding facts about the Jack the Ripper case 

 

Learning toolbox: 

Green – Ideas 

Tasks: 

• Students will then have an opportunity to create a Crime 
Report based upon all they have understood about this case. 

• Differentiation: 

• (LA and SEND) Students could be given a writing frame 
with sentence starters / explanations of each section to guide their 
writing. A key word bank (with definitions) that they should aim to 
include may also be useful 

• Students are to be guided by an outline of how to create a 
crime report (without sentence starters). These students may also 
be provided with key word banks, but without definitions to 
encourage independence 

• Students should be given an empty template for creating a 
Crime Report with no explanations. They should be given ambitious 
and sophisticated word banks and a checklist of higher level 
structures/punctuation to include in their response. 

• Students are to spend five minutes effectively proofreading 
their work, checking for capital letters and full stops, commas, 
banned words, punctuation enhancement and developed 
explanations. All corrections must be made in green pen to show 
where improvements have been made.  

Plenary  Choice from department folder 

 

Teacher to choose from: 

1. Use of traffic light cards to 
check understanding 

2. Targeted questioning or 
random using popcorn, name 
generator, lollipop sticks etc. 

3. Self/Peer assessment 

4. MWB responses 

5. Question wall 

6. Quiz 

7. Journal evaluation 

Resources 

 

Key Vocabulary/literacy 
opportunities 

 

Marking Opportunity:  

Self-assessment 

Recall/Homework:  
• Summarise  
• Explain   
• Imagination 

SMSC:  

 

Misconceptions: 
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Autumn Term 2 

The Three Peaks 

Objectives 

Teaching and Learning Activities Assessment Notes 

Lesson 5 

 
1. Gathering. 

Recall and list PETAL structure 

2. Processing 

Analyse key quotations 

3. Applying 

PETAL reading response structure 

Bell task :  List everything they can remember about using PETAL 

structure. Class feedback to gauge understanding. 

 

Learning toolbox : 

Green Cap – Ideas 

Red Cap – Feelings 

Circle map - PETAL 

 

Tasks: 

• Teacher is to explain through the structure whilst students make 
notes (LA/SEND/EAL could have printed version where they fill in the 
blanks) 

• Students are to be given an exam style question based on the 
‘Dust and Shadows’ extract. Teacher is to model how to deconstruct 
this. 

• Students are to skim and scan the extract to find two textual 
references (or three) that could be used in STEAM paragraphs 

• Students are to ‘explode’ their quotations. Teacher is to model 
one quotation, then students work in pairs, then work independently so 
they will have three ‘exploded’ quotations from the extract 

 

Plenary : Choice from department folder 

 

Teacher to choose from: 

1. Use of traffic light cards 
to check understanding 

2. Targeted questioning or 
random using popcorn, 
name generator, lollipop 
sticks etc. 

3. Self/Peer assessment 
4. MWB responses 
5. Question wall 
6. Quiz 
7. Journal evaluation 

Resources: 

Dust and Shadows extract 
(MA/LA) 

Students need books 

Key Vocabulary/Literacy 
opportunities 
• Writer  
• Language   
• Effect Marking 
Opportunity:  

Red pen 

Recall/Homework:  

SMSC:  

Misconceptions:  

The Three Peaks 

Objectives 

Teaching and Learning Activities Assessment Notes 

Lesson 6 

 
1. Gathering. 

Completing a PETAL paragraph 

Bell task: Image related to ‘digging.’ How can this be applied to the 
PETAL structure? 

Learning toolbox 

Teacher to choose from: 

1. Use of traffic light cards 
to check understanding 

Resources: 
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Describe how an image can 
relate to reading skills 

2. Processing 

Distinguish between different 
parts of PETAL 

3. Applying 

Green Cap - Ideas 

Tasks: 

• Shared writing of a PETAL paragraph using a quotation from 
previous lesson.  Teacher to model how to identify the different parts of 
PETAL 

• Students complete an independent PETAL paragraph and 
identify different elements of PETAL. 

 

 

Plenary  Choice from department folder 

2. Targeted questioning or 
random using popcorn, 
name generator, lollipop 
sticks etc. 

3. Self/Peer assessment 
4. MWB responses 
5. Question wall 
6. Quiz 
7. Journal evaluation 

 

 

 

Key Vocabulary/Literacy 
opportunities 
• Analysis  
• Because   
• Develop 

Marking Opportunity:  

Self-assessment 

Recall/Homework:  

  

SMSC:  

 

Misconceptions:  

 

Lesson 7 
 
 
1. Gathering. 

Describe a phobia 

2. Processing 
3. Applying  

Context of the Gothic genre 

Bell task    Students are to consider what their main phobia is and 
where and why they have this fear – discuss 

 

Learning toolbox: 

Red cap - emotions 

Tasks: 

• Class definitions for the keys words should be created 

• Students are to consider what kind of things they think the 
Victorians would have been afraid of (Religion vs Science) and why. 
This could be research task, video clip or ICT opportunity. 

• Students should then begin to consider the features of what 
make a successful gothic story. They should consider: characters, 
settings, themes, symbols, weather, famous gothic stories etc. Again, 
this could be research task, video clip or ICT opportunity. 

 

Plenary   Students should write a recipe for ‘The Perfect Gothic 
Story’ to consolidate their ideas 

Teacher to choose from: 

1. Use of traffic light cards 
to check understanding 

2. Targeted questioning or 
random using popcorn, 
name generator, lollipop 
sticks etc. 

3. Self/Peer assessment 
4. MWB responses 
5. Question wall 
6. Quiz 
7. Journal evaluation 

 

Resources 

Context section of ‘Jekyll 
and Hyde’ Revision guide 

Key Vocabulary/literacy 
opportunities 
• Genre  
• Conventions   
• Themes 

Marking Opportunity:  

 

Recall/Homework:  

 

SMSC:  

 

Misconceptions: 

The Three Peaks 

Objectives 

Teaching and Learning Activities Assessment Notes 
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Lesson 8 

 
1. Gathering. 

Selecting relevant ideas 

2. Processing 
3. Applying 

Choosing concise references 

Bell task:  Thunks’ or Riddle starter to engage students 

 

Learning toolbox : 

Green Cap – Ideas 

Bubble Map 

Tasks: 

• ‘Class are to be given the ‘Dracula’ extract and asked to read it 
independently (LA/SEND/EAL teacher may read this aloud to the class 
and may need key words to define difficult language) Students are to 
create a summary about what is happening in this section of the extract. 

•  Students are to then practise their skimming and scanning 
skills by highlighting all textual references that describe Count Dracula. 
They should then sketch what they believe he looks like and label their 
drawings with these quotations (students should be prompted for short, 
concise references) 

Plenary : Choice from department folder 

Teacher to choose from: 

1. Use of traffic light cards 
to check understanding 

2. Targeted questioning or 
random using popcorn, 
name generator, lollipop 
sticks etc. 

3. Self/Peer assessment 
4. MWB responses 
5. Question wall 
6. Quiz 
7. Journal evaluation 

 

 

 

 

 

Resources: 

‘Dracula’ extract 

Key Vocabulary/Literacy 
opportunities 
• Characterisation   
• Deliberate 

Marking Opportunity:  

 

Recall/Homework:  

  

SMSC:  

 

Misconceptions:  

 

Lesson 9 
 
1. Gathering. 

Name four facts  

2. Processing 

Explain the effect of a writer’s 
choice of language 

3. Applying 

 Evaluate my work 

Effect of a writer’s choice of language 

Bell task:  ‘Find Four Facts’ activity about Bram Stoker writing 
Dracula 

Learning toolbox: 

Green Hat – Ideas 

Circle Map 

Tasks: 

• Students are to re-visit what is meant by ‘effect’ 

• Students are to be shown a range of ‘Dracula’ based 
images/clips (from cartoons / costumes / film stills etc.) Each student 
must write down two effects that they get from the image/clips and 
justify their reasoning. 

• They should then choose two (or three) references from their 
‘Dracula’ image and consider the effect that these quotations have on 
them, justifying their explanations. 

• These could be peer assessed, ensuring that each student has 
explained their reasoning for every effect given and that they haven’t 
used any banned effects (e.g. makes us want to read on) 

Plenary  Choice from department folder 

Teacher to choose from: 

1. Use of traffic light cards 
to check understanding 

2. Targeted questioning or 
random using popcorn, 
name generator, lollipop 
sticks etc. 

3. Self/Peer assessment 
4. MWB responses 
5. Question wall 
6. Quiz 
7. Journal evaluation 

Resources 

 

Key Vocabulary/literacy 
opportunities 

 

Marking Opportunity:  

Peer-assessment 

Recall/Homework:  

 

SMSC:  

 

Misconceptions: 



 
English @ SAA                                                                                                                                                                                 

The Three Peaks 

Objectives 

Teaching and Learning Activities Assessment Notes 

Lesson 10 
 

1. Gathering. 

Recall how writers create tension 

2. Processing 

Sort out key points in a plot 

3. Applying 

Evaluate the level of tension 
within a text 

  

How writers create tension 

 

Bell task:    How do writers create tension? Students to create 
circle map of prior knowledge; teacher should add examples 
should their knowledge be limited 

 

Learning toolbox: 

Green Cap - Ideas 

Circle map 

Redcap - emotions 

 

Tasks: 

• Students are to re-read the Dracula extract and summarise 
the plot in 10 bullet points 

• Students could create a tension graph, plotting the 10 
summary points and adding the relevant quotations to the 3 
highest levels of tension  

 

Plenary  Choice from department folder 

Teacher to choose from: 

1. Use of traffic light cards 
to check understanding 

2.  Targeted questioning or 
random using popcorn, 
name generator, lollipop 
sticks etc. 

3. Self/Peer assessment 
4. MWB responses 
5. Question wall 
6. Quiz 
7. Journal evaluation 

 

 

Resources 

‘Dracula’ extract 

Key Vocabulary/literacy 
opportunities 
• Structure  
• Language 
• Purpose 

Marking Opportunity:  

 

Recall/Homework:  

 

SMSC:  

 
Misconceptions: 
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Lesson 11 
 
1. Gathering. 

Describing the importance pf 
planning 

2. Processing 
3. Applying   

Effective Planning 

Bell task: Display images linking to plans and consider why they 
may need to use effective plans 

 

Learning toolbox: 

Habits of Mind- Persist 

Tasks: 

• Teacher is to introduce assessment question and 
demonstrate how to deconstruct it 

• Students are to spend time planning 2 to 3 PETAL 
paragraphs answering the given question.  

• Differentiation: Read extract as class and supply a 
planning grid with a modelled plan to show students what you are 
looking for (SEND/LA/EAL may require sentence starters) 

• Read extract as a class and provide a planning grid with a 
model but without sentence starters 

• Students are to independently read the extract given and 
must skim and scan for their own references. They may be given 
an empty planning grid with a model, but no stem sentences or 
extra guidance 

Plenary  Choice from department folder 

Teacher to choose from: 

1. Use of traffic light cards 
to check understanding 

2. Targeted questioning or 
random using popcorn, 
name generator, lollipop 
sticks etc. 

3. Self/Peer assessment 
4. MWB responses 
5. Question wall 
6. Quiz 
7. Journal evaluation 

 

Resources 

 

Key Vocabulary/literacy 
opportunities 
• Consolidate  
• Organise   
• Analysis 

Marking Opportunity:  

 

Recall/Homework:  

 

SMSC:  

 

Misconceptions: 

The Three Peaks 

Objectives 

Teaching and Learning Activities Assessment Notes 

Lesson 12 

 
1. Gathering. 

Select relevant ideas 

2. Processing 

Analyse how a writer creates 
tension 

3. Applying 

Formative Assessment 

Bell task :  

 

Learning toolbox : 

 

Tasks: Complete Formative assessment 

How does Bram Stoker create tension in the extract from Dracula? 

 

Plenary  Choice from department folder 

Teacher to choose from: 

1. Use of traffic light cards 
to check understanding 

2. Targeted questioning or 
random using popcorn, 
name generator, lollipop 
sticks etc. 

3. Self/Peer assessment 
4. MWB responses 
5. Question wall 
6. Quiz 
7. Journal evaluation 

 

Resources: 

 

Key Vocabulary/Literacy 
opportunities 

 

Marking Opportunity:  

 

Recall/Homework:  

  

SMSC:  
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Misconceptions:  

 

Lesson 13 
 
1. Gathering. 
2. Processing 
3. Applying 

 

If needed – Complete Formative Assessment 

Bell task  SPAG bell tasks 

 

Learning toolbox 

Tasks:  

Plenary  Choice from department folder 

 

Teacher to choose from: 

1. Use of traffic light cards 
to check understanding 

2. Targeted questioning or 
random using popcorn, 
name generator, lollipop 
sticks etc. 

3. Self/Peer assessment 
4. MWB responses 
5. Question wall 
6. Quiz 
7. Journal evaluation 

Resources 

 

Key Vocabulary/literacy 
opportunities 

 

Marking Opportunity:  

 

Recall/Homework:  

 

SMSC:  

 

Misconceptions: 

The Three Peaks 

Objectives 

Teaching and Learning Activities Assessment Notes 
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Lesson 14 
 
1. Gathering. 

Recall Gothic genre conventions 

2. Processing 
3. Applying 

  

Life of Edgar Allan Poe 

Bell task:  Students are to be given an image of Edgar Allan Poe 
and they are to label the image with questions they have about him 

 

Learning toolbox 

Green Hat Ideas 

Bracket map 

 

Tasks:  

• Students are to play a game of Verbal Tennis revising the key 
features of the Gothic genre 

• Research Opportunity: Students are to be given a list of 
questions surrounding Poe’s life and influences. They should use either 
ICT or an Information trail to collect as much information about him as 
possible 

• Students are to summarise their findings into a summative 
paragraph 

 

Plenary   Students are to revisit their original questions about Poe 
and answer them in a separate colour 

Teacher to choose from: 

1. Use of traffic light cards 
to check understanding 

2. Targeted questioning or 
random using popcorn, 
name generator, lollipop 
sticks etc. 

3. Self/Peer assessment 
4. MWB responses 
5. Question wall 
6. Quiz 
7. Journal evaluation 

Resources 

 

Key Vocabulary/literacy 
opportunities 
• Gothic  
• American   
• Writer 

Marking Opportunity:  

 

Recall/Homework:  

 

SMSC:  

 

Misconceptions: 

Lesson 15 

 
1. Gathering. 

Name how writers can create 
atmosphere 

2. Processing 

To be able to reason why a 
specific SPAG skill is used 

3. Applying   

How writers create atmosphere 

Bell task   As students enter, the lights in the room should be turn 
off, images of gothic settings and creepy music played. Students 
should be asked what techniques you have used to create an 
atmosphere in the room 

•Students are to think about what would make an effective gothic 
setting and they must justify their reasoning. 

 

Learning toolbox: 

Red cap – emotions 

Green cap – ideas 

Flow chart to story board 

Tasks: 

• Students are to listen to the story of ‘The Tell-Tale Heart’ as 
told by Christopher Lee – You Tube. They should consider what 
feelings and atmospheres are being created throughout the story. 

Teacher to choose from: 

1. Use of traffic light cards 
to check understanding 

2. Targeted questioning or 
random using popcorn, 
name generator, lollipop 
sticks etc. 

3. Self/Peer assessment 
4. MWB responses 
5. Question wall 
6. Quiz 
7. Journal evaluation 

 

Resources 

Edgar Allan Poe’s ‘Tell 
Tale Heart’ 

Key Vocabulary/literacy 
opportunities 
• Mood  
• Setting   
• Techniques 

Marking Opportunity:  

 

Recall/Homework:  

 

SMSC:  
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• Students are then to storyboard the key 8-10 events of the 
story (LA/SEND/EAL may need the plot cutting out for them to 
arrange first / A should be encouraged to do this on their own / MA 
should be encouraged to do this on their own and select a textual 
reference rather than explaining the plot) 

• Students are to summarise the overall effect that the story 
has had on them. What impressions do they get of the narrator and 
what feelings do they get about the story – why? 

 

Plenary  Choice from department folder 

Misconceptions: 

The Three Peaks 

Objectives 

Teaching and Learning Activities Assessment Notes 

Lesson 16 
 
1. Gathering. 

 

2. Processing 

 

3. Applying 

 

Analysis of how Poe create effects 

Bell task : Image relating to the narrator of The Tell Tale Heart – 
make inferences 

 

Learning toolbox: 

Flow chart 

Green Cap – Ideas 

Blue Cap - Planning 

 

Tasks: 

• Students are to be shown the first paragraph of ‘The Tell-Tale 
Heart.’ They are to consider what they think of the narrator at this point 
and why they think Poe started the story this way. (MA could consider 
the effect of starting this short story this way) 

• Students are to complete their storyboards (if needed) 

• Students are then to use their skimming and scanning skills to 
read through the story, highlighting and underlining where Poe creates 
a sense of fear (LA/SEND/EAL may need a short extract rather than 
examining the whole story) 

• They are to select the three best textual references they believe 
they could use to answer their assessment question. For each, they 
should develop an explanation of why they believe this is effective. 

 

Teacher to choose from: 

1. Use of traffic light cards 
to check understanding 

2. Targeted questioning or 
random using popcorn, 
name generator, lollipop 
sticks etc. 

3. Self/Peer assessment 
4. MWB responses 
5. Question wall 
6. Quiz 
7. Journal evaluation 

Resources 

 

Key Vocabulary/literacy 
opportunities 
• Language  
• Structure   
• Because 

Marking Opportunity:  

 

Recall/Homework:  

 

SMSC:  

 

Misconceptions: 
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Teacher to model a developed evaluation of a textual reference to show 
the level of detail required. 

 

Plenary  Choice from department folder 

Lesson 17 
 
1. Gathering. 

 

2. Processing 

 

3. Applying 

  

Development of reading skills 

Bell task: Riddle to engage students 

 

Learning toolbox: 

Green Cap – Ideas 

Blue Cap - Planning 

 

Tasks: 

• Students are to develop their understanding of a key skill 
based on previous targets/ teacher marking Eg: Skimming and 
Scanning / Language Analysis / Developing Explanations and 
Effect on reader 

• Students are to be given a task suited to their need to 
develop a certain skill. They could then produce a revision/help 
sheet for this skill 

• Students are to explain what they have learned about their 
skill and explain how they will ensure that they achieve this target 
in their main assessment 

 

Plenary  Choice from department folder 

 

Teacher to choose from: 

1. Use of traffic light cards 
to check understanding 

2. Targeted questioning or 
random using popcorn, 
name generator, lollipop 
sticks etc. 

3. Self/Peer assessment 
4. MWB responses 
5. Question wall 
6. Quiz 
7. Journal evaluation 

Resources 

 

Key Vocabulary/literacy 
opportunities 

 

Marking Opportunity:  

 

Recall/Homework:  

 

SMSC:  

 

Misconceptions: 

The Three Peaks 

Objectives 

Teaching and Learning Activities Assessment Notes 
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Lesson 18 
 
4. Gathering. 

 

5. Processing 

 

6. Applying 

 

Personalised reflection task 

Bell task:  Image starter linking to reflection. Students to discuss 

why we need to be resilient. 

 

Learning toolbox: 

 

Tasks: 

• Students are to rewrite a section in green pen and then 
underline/highlight where they have achieved their target/made 
improvements 

 

Plenary  Choice from department folder 

 

Teacher to choose from: 

1. Use of traffic light cards 
to check understanding 

2. Targeted questioning or 
random using popcorn, 
name generator, lollipop 
sticks etc. 

3. Self/Peer assessment 
4. MWB responses 
5. Question wall 
6. Quiz 
7. Journal evaluation 

Resources 

 

Key Vocabulary/literacy 
opportunities 

 

Marking Opportunity:  

 

Recall/Homework:  

 

SMSC:  

 

Misconceptions: 

Lesson 19 
 
1. Gathering. 

Selecting relevant ideas/naming 
techniques 

2. Processing 

Explaining/analysing techniques 

3. Applying 

Evaluating impact or techniques 

Planning for summative assessment 

Bell task : ‘When will you need to use planning?’ Question to be 
posed to students upon entry’ 

Learning toolbox: 

Flow chart 

Green Cap – Ideas 

Blue Cap - Planning 

 

Tasks: 

• Teacher is to introduce assessment question and demonstrate 
how to deconstruct it 

• Students are to spend time planning 2 to 3 PETAL paragraphs 
answering the given question.  

• Differentiation: Read extract as class again and supply a 
planning grid with a modelled plan to show students what you are 
looking for (SEND may require sentence starters) 

• Re-read extract again as a class and provide a planning grid 
with a model but without sentence starters 

• Students are to independently read the extract given and must 
skim and scan for their own references. They may be given an empty 
planning grid with a model, but no stem sentences or extra guidance 

Teacher to choose from: 

1. Use of traffic light cards 
to check understanding 

2. Targeted questioning or 
random using popcorn, 
name generator, lollipop 
sticks etc. 

3. Self/Peer assessment 
4. MWB responses 
5. Question wall 
6. Quiz 
7. Journal evaluation 

 

Resources 

 

Key Vocabulary/literacy 
opportunities 

 

Marking Opportunity:  

 

Recall/Homework:  

 

SMSC:  

 

Misconceptions: 
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Plenary  Choice from department folder 

The Three Peaks 

Objectives 

Teaching and Learning Activities Assessment Notes 

Lesson 20 
 
1. Gathering. 

Selecting relevant ideas/naming 
techniques 

2. Processing 

Explaining/analysing techniques 

3. Applying 

Evaluating impact or techniques  

Summative Assessment 

Bell task    

Learning toolbox: 

Tasks: 

 

How does Edgar Allan Poe create a sense of fear throughout The 
Tell-Tale Heart? 

 

Plenary  Choice from department folder 

 

Teacher to choose from: 

1. Use of traffic light cards 
to check understanding 

2. Targeted questioning or 
random using popcorn, 
name generator, lollipop 
sticks etc. 

3. Self/Peer assessment 
4. MWB responses 
5. Question wall 
6. Quiz 
7. Journal evaluation 

Resources 

 

Key Vocabulary/literacy 
opportunities 

 

Marking Opportunity:  

 

Recall/Homework:  

 

SMSC:  

 

Misconceptions: 
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Lessons 21-25 
 
1. Gathering. 

 

2. Processing 

 

3. Applying 

  

Bell task   Lessons 21-25 are given to teachers to review 
assessments and revisit needs of students 

 

 

Teacher to choose from: 

1. Use of traffic light cards 
to check understanding 

2. Targeted questioning or 
random using popcorn, 
name generator, lollipop 
sticks etc. 

3. Self/Peer assessment 
4. MWB responses 
5. Question wall 
6. Quiz 
7. Journal evaluation 

Resources 

 

Key Vocabulary/literacy 
opportunities 

 

Marking Opportunity:  

 

Recall/Homework:  

 

SMSC:  

 

Misconceptions: 


