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Subject: English  

Scheme of Work: Year 8  

Term: Autumn 

Topic / Unit(s) World of War 

Overview / Context In this unit students explore a range of poetry written in response to war. Beginning with a focus on the poetry of the First World War., the unit develops by 
looking at poems prompted by a range of other conflicts, including the Vietnam War, the Cold War, and the terrorist attacks.  

How the scheme is developing key skills: Through their study of how poets use the genre to express their anger, sorrow, frustration and horror at the 
consequences of mass conflict, students will widen their understanding of the forms and techniques of poetry. 

 

Assessment/Mastery 

Success criteria 

By the end of the unit, students will be able to: 

 Understand how a range of poetic techniques are used to create meaning 
 Explore how poets use language choices to create particular effects 
 Understand how poetry can reflect the social, cultural and historical context in which it is written 
 Analyse other text types that also reflect the theme of war 
 Write a poem in a given form, condensing their ideas through careful word choice 
 Discuss their ideas with peers to develop and consolidate their learning. 

Curriculum Opportunities   Analysing meaning in a poem and the effects created for the reader 
 Selecting appropriate references to support the analysis 
 Effectively participating in formal debate 
 Expressing ideas with clarity and keeping to the point 
 Summarising contributions from others and building on what has been said 

 

 

SMSC Spiritual                                         Moral                                         Social                                                        Cultural 

 

Assessment 
Opportunities  

PAIR Marking to be completed: 

 

Assessment Cycle: 

 

Writing Assessment: Selecting a war poem from a choice of poems for illustration by an artist, through consideration of key features such as theme, 
structure, imagery, mood and tone. 
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Reading Assessment: Reading the poem ‘War Girls’ by Jessie Pope and debating the statement: ‘War is no place for woman.’ 

Spoken Assessment: Propganda around the world then and now – an informative speech about the two sides to being engulfed in war. 

 

1       2      3 

  

Key Vocabulary See Notes sections below 

 

 

Wider Reading  Following the novel ‘Boy in Striped Pyjamas’/’Private Peaceful’/’War Horse’ (Teacher choice) 
 

Teacher Notes  

 

 

 

 

The Three Peaks 

Objectives 

Teaching and Learning Activities Assessment Notes 

Lesson 1 

Joining Up 

 

How does poetry help us 
understand the impact of war? 

 

When the First World War broke out 
in 1914, the writer H. G. Wells 
referred to it as the ‘war to end all 
wars’. However, since then many 
devastating conflicts have taken 
place across the globe. 

All wars bring change and trauma, 
and people often turn to poetry as a 
way of expressing their thoughts 
and emotions. These emotions can 
range from fierce patriotism (loyalty 

Bell task  

To begin: Write down as many words as you can that spring to mind when 
you think of war and its associations. Include nouns and verbs. Aim for at 
least 15, e.g. hate, fight, blood, charge. 

Use the pictures to help generate ideas. 

 

 

Learning toolbox  

Arrange the words you have come up with into a short, simple poetic 
sequence, starting with the word ‘War’ and ending with the word ‘Peace’.  

You could arrange the words in patterns of sound, such as alliteration, 
assonance and rhyme, or into a pattern of action or events. 

Click on the pictures to play the old-style music, t’s a Long Way to 
Tipperary’  

https://www.youtube.com/watch?v=FsynSgeo_Uo  

 Use of traffic light cards to check 
understanding 

 Targeted questioning or random 
using popcorn, name generator, 
lollipop sticks etc. 

 Self/Peer assessment 
 MWB responses 
 Question wall 
 Quiz 
 Journal evaluation 
 

 

 

 

 

 

Resources: 
Lesson 1 PPT 

The Soldier Poem 

 

Key Vocabulary/Literacy 
opportunities 

Alliteration, assonance, 
rhyme, propaganda, 
patriotism, patriotic 

Marking Opportunity:  

Bronze/Silver/Gold questions 
and blurbs tasks. Teacher red 
pen checking, student self 
and peer marking, student 
responses linked to Three 

https://www.youtube.com/watch?v=FsynSgeo_Uo
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to your country) and excitement, to 
horror, anger and grief. 

 

 

Learning Objectives  

 

 Gathering - Adapt and use 
existing knowledge of the 
vocabulary of war and 
respond to the interview 
featuring Ed Boanas 

 Processing - Understand 
how texts reflect the 
historical context in which 
they are written 

 Applying - Explore the 
impact and aim of 
recruitment posters – 
propaganda and further 
explore how patriotism can 
be conveyed through 
poetry  

 

 

and ‘Run Rabbit, Run Rabbit’ 
https://www.youtube.com/watch?v=SXmk8dbFv_o 

 

‘The First World War is hugely significant in terms of a change to how 
warfare was conducted, in the scale of the suffering, the endurance and 
the endeavour and it is very important that it is remembered. My view of 
war in general is that it is the consequence of differences between nations 
and other actors that they cannot resolve by peaceful means. It is 
important to learn from what we have done in past wars, to highlight the 
thing that doesn’t change about war: the fact that it is fought by people 
and that it comes with pain, and all of the things that everyone knows 
about war across the centuries. But how wars are fought changes over 
time.’ 

Lieutenant Colonel Ed Boanas. 

• Read Lieutenant Colonel Boanas’ opinions about War. List three 
important lessons that should be learned from past wars. 

• What words associated with pain and suffering does he use? 
What are the effects of these words on the listener or reader? 

The first major war to involve millions of ordinary people (and not just 
soldiers) was the First World War. When war was declared in 1914, many 
men thought it was an exciting adventure to enlist in the army. Anyone 
who didn’t was given a hard time and many were accused of being 
cowards. 

Look carefully at the three recruitment posters.  

How do Poster 1 and Poster 2 work? Look at: 

• the expressions on the people’s faces and the way that 
they are posed 

• where each poster is set, the objects we see and the 
background 

• the colours used. 

All of these have been very deliberately chosen. Why? 

Look at Poster 3. What message do you think it was trying to send to 
people who saw it? Write your own slogan to reinforce that message. (You 
can’t use ‘Your Country Needs You). 

 

Challenge: Propaganda: biased, misleading information. How do these 
posters promote propaganda? 

 

 

 

Peaks skills. 

 

Recall/Homework:  

 Homework below. Find out 
what the phrase, ‘Dulce et 
decorum est pro patria 
mori’ and anything else 
interesting about the 
phrase. 

 

SMSC:  

What are the implications of 
war? 

Misconceptions:  

 

https://www.youtube.com/watch?v=SXmk8dbFv_o
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Homework below. Find out what the phrase, ‘Dulce et decorum est 
pro patria mori’ and anything else interesting about the phrase. 

 

Plenary  

The posters suggest that fighting, even dying, for your country is noble 
and patriotic. The poem below expresses the same viewpoint. It was 
written at the outbreak of the First World War. Brooke died before he 
experienced front-line combat. 

 

• What do the following lines suggest that Brooke thinks about 
dying for you country? 

• Choose another short section of the poem and explain how you 
think it presents a patriotic view. 

 

Lesson 2 
At the Front 
 

The phrase you researched for 
homework, ‘Dulce et decorum est 
pro patria mori’ hopefully led you to 
name Wilfred Owen. He was 
another poet during the First World 
War. His poetry was realistic about 
life in the trenches, and many 
people found it shocking.  

In January 1917, Owen wrote a 
letter to his mother recounting a 
recent event in the trenches. 

 

 

Learning Objectives  

 

 Gathering - Explore how 
language choices and 
literary features can create 
a powerful effect 

Bell task  

What three words can you think of best describe Owen’s experiences? 

 

‘In the platoon on my left the sentries over the dug-out were blown to 
nothing. One of these poor fellows was my first servant whom I rejected. If 
I had kept him he would have lived, for servants don’t do Sentry Duty. I 
kept my own sentries half way down the stairs during the more terrific 
bombardment. In spite of this one lad was blown down and, I’m afraid, 
blinded.’ Wilfred Owen, 1917.  

 

 

Learning toolbox 

Owen used his experience in his poem ‘The Sentry’. Read the extract 
(Stanza 2) 

 

1. Why do you think Owen includes direct speech in the poem? 
Explain your answer using quotations from the poem. 

2. How do the words ‘whined’ and ‘sobbed’ add to our image of the 
victim? 

3. What do we learn about the narrator from how he handles the 
situation? 

4. The poet uses onomatopoeic words in the poem, such as 

 Use of traffic light cards to check 
understanding 

 Targeted questioning or random 
using popcorn, name generator, 
lollipop sticks etc. 

 Self/Peer assessment 
 MWB responses 
 Question wall 
 Quiz 
 Journal evaluation 

 

 

Resources 
Lesson 2 PPT 

The Sentry and Dulce et 
handout 

 

Key Vocabulary/literacy 
opportunities 

Onomatopoeia, simile, 
verbs, Latin. 

Marking Opportunity:  

Bronze/Silver/Gold questions 
and blurbs tasks. Teacher red 
pen checking, student self 
and peer marking, student 
responses linked to Three 
Peaks skills. 

 

Recall/Homework:  

Write three war related 
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 Processing - Consider the 
sound as well as 
associations of words 

 Applying - Understand the 
effect of present participles 

  

‘buffeting’. Pick out five other examples and explain their effect, 
for example: The word ‘buffeting’ describes the blast of air 
that knocks the soldiers after the explosion of a whizz-bang 
near their door. The sound of the word echoes the sensation 
of being hit. 

5. Pick out a simile that the poet uses. Explain the image it creates 
and its effect on the reader. 

 

Extra challenge: 

In a short paragraph, explain how the poet uses language to create 
powerful effects, using lose reference to the text. 

Swap your paragraph with a partner. Give your partner’s paragraph a 
rating on a scale of 1 to 3 (with 3 being the highest) on how well they 
have: 

• picked out specific words, phrases or literary features 
• explained the effects that they create for the reader.  

 

 Plenary  

Even extra challenge: Linking back to your homework research. Read the 
poem, ‘Dulce et Decorum Est’. At the end it states ‘The old Lie’. What is 
the lie? Latin phrase is from the Roman poet Horace: “It is sweet and 
fitting to die for one's country.” You could pose the question: What do 
Romans know about war? (To establish Owen’s inspiration from Horace). 

 

similes, more if you can. 

SMSC:  

Is it a good thing to die for 
your country? 

Misconceptions: 

The Three Peaks 

Objectives 

Teaching and Learning Activities Assessment Notes 

Lesson 3 

Keeping a Diary 

Many of the soldiers who fought in 
the First World War kept diaries.  

 

 

 

Learning Objectives  

 

Bell task  

1. Why it important to have access to historical diaries? Write down 
at least three things that we can learn from diaries written in the 
past. 

2. Remember Lieutenant Colonel Ed Boanas, ‘It is important to 
learn from what we have done in past wars, to highlight the thing 
that doesn’t change about war: the fact that it is fought by people 
and that it comes with pain, and all of the things that everyone 
knows about war across the centuries. How far do you agree with 

this?  

 

 Use of traffic light cards to check 
understanding 

 Targeted questioning or random 
using popcorn, name generator, 
lollipop sticks etc. 

 Self/Peer assessment 
 MWB responses 
 Question wall 
 Quiz 
 Journal evaluation 
 

Resources: 
Lesson 3 PPT 

Diary extracts handouts 

 

Key Vocabulary/Literacy 
opportunities 

PTSD, refer to glossary. 

Marking Opportunity:  

Bronze/Silver/Gold questions 
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 Gathering - Appreciate the 
use of editing skills in order 
to make a text clear, 
informative and interesting 
for the reader 

 Processing - Explore and 
compare diary extracts  

 Applying - Understand the 
effectiveness of correct 
punctuation 

 

Learning toolbox  

Read the two extracts from Captain Alexander Stewart’s war diary. 

 

1. Stewart survived the war but suffered what we now call post-
traumatic stress disorder (PTSD). What do the extracts tell us 
about his way of coping with the horror of war at the time? 
Explain your answer with close reference to the text. 

2. Both diary extracts make use of a range of punctuation. What 
sorts of punctuation are used and for what purposes? For 
example, what punctuation marks separate independent clauses 
that are closely linked to each other in sense?  

 

Read the extract taken from the dairy of Thomas Frederick Littler, known 
as Fred, who joined up shortly after his 17th birthday. He describes his 
experience of battle in Northern France.  

 

 

Plenary  

Fred’s diary is to published, but it needs editing. Use your skills to: 

• Add punctuation to make the text easier to read 
• Delete, add or change some words, so that the meaning 

is clearer 
• Vary the sentence lengths, to make the writing style 

more interesting 
• Look up and explain unfamiliar words. 

(Homework) If Fred were alive today, list some of the questions that 
might ask him in order to describe his experience in more detail. 

 

 

 

 

 

 

 

 

 

and blurbs tasks. Teacher red 
pen checking, student self 
and peer marking, student 
responses linked to Three 
Peaks skills. 

 

Recall/Homework:  

 If Fred were alive today, 
list some of the questions 
that might ask him in order 
to describe his experience 
in more detail. 

SMSC:  

What does it mean to ‘feel 
safe’? 

Misconceptions:  
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Lesson 4 
Class War 

 

Siegfried Sassoon served as an 
officer in France during the First 
Word War. At first he was eager to 
fight for his country, but as the war 
progressed his attitude changed. In 
1917, he said in a letter to his 
commanding officer: ‘I believe that 
the war upon which I entered as a 
war of defence and liberation has 
become a war of aggression and 
conquest.’ 

It wasn’t just the motives behind the 
war that Sassoon doubted.  

 

Learning Objectives  

(knowledge, understanding and 
skills) 

 Gathering - Explore the 
layers of meaning in a 
poem, 

 Processing - Identifying 
euphemisms and irony 

 Applying - Consider and 
discuss suitable visuals to 
accompany a poem 

  

Bell task  

 

To begin: 

Why is this ironic? 

Then: 

What do these euphemisms translate as? 

Finally: 

How do these ideas link to propaganda? 

Glossary: 

Euphemism – substituted word or phrase for something that is unpleasant 
or embarrassing 

Irony – saying something that is the opposite of what you mean, often for 
humorous effect 

 

 

Learning toolbox 

1a. What do we learn about the fictional narrator of this poem? 

1b. What do we learn about the Squire in this poem? 

1c. Explain the meaning of the phrases ‘lost the light’ and ‘went west’ in 
your own words. Why does the narrator use these euphemisms? 

1d. How do the words ‘hell’ and ‘anguish’ contrast with the words ‘glory’ 
and ‘proud’? Which words does the narrator think are the most 
appropriate to describe his experience? 

1e. How does the narrator is irony in the final line? 

 

2. As part of a series remembering the First World War, your local TV 
station is recording actors reciting some war poems. You have been 
commissioned to film a sequence of images to accompany Sassoon’s 
‘Memorial Tablet’, as it is read aloud. 

First, read through the poem carefully making notes of the sort of visual 
images you think might appear on the screen as the words are read.   

Share your ideas with a partner or group. 

 

Homework: Learn the other words for euphemism. 

 Use of traffic light cards to check 
understanding 

 Targeted questioning or random 
using popcorn, name generator, 
lollipop sticks etc. 

 Self/Peer assessment 
 MWB responses 
 Question wall 
 Quiz 
 Journal evaluation 

 

 

Resources 
Lesson 4 PPt 

‘Memorial Tablet’ poem 

Other words for euphemism 

 

Key Vocabulary/literacy 
opportunities 
 

Euphemism – substituted word 

or phrase for something that is 
unpleasant or embarrassing 

Irony – saying something that is 
the opposite of what you mean, 
often for humorous effect 

 

Marking Opportunity:  

Bronze/Silver/Gold questions 
and blurbs tasks. Teacher red 
pen checking, student self 
and peer marking, student 
responses linked to Three 
Peaks skills. 

 

Recall/Homework:  

Learn the other words for 
euphemism. 

SMSC:  

How does irony link to 
propaganda? 

Misconceptions: 
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Plenary  

 

 Recite the poem ‘Memorial Tablet’ varying your tone, intonation, volume 
and pace to reflect the mood of the different lines. Plan and rehearse it 
first, using your voice to emphasise the meaning of the different parts.  

Ask your audience to rate your deliver in marks out of 5 (with 5 being the 
highest). Invite them to suggest one area of improvement. 

The Three Peaks 

Objectives 

Teaching and Learning Activities Assessment Notes 

Lesson 5 

 

Revealing Character 

 

Siegfried Sassoon often took 
small incidents from his 
experience at the front line to 
inspire his poems. In his diary, he 
described a visit by a senior 
officer to the camp where men 
were waiting to be sent to the 
front line trenches.  

 

Learning Objectives  

 

 Gathering - Explore how 

Bell task  

Creating strong and believable characters involves the concepts: How do 
they act? How do they behave with other people? What are they thinking? 
Describe the personality using 5 adjectives. How do they speak? 

Look at the character opposite and complete the mind map. 

 

 

 

Learning toolbox  

A Brigadier-General came and sat down a few feet away. He had the 
puffy, petulant face of a man with a liver who spends most of the year 
sitting in London clubs. He began guzzling hors-d’oeurves as though his 
life depended on the solidity of his meal.  

You will guzzle yourself to the grave and gas about the Great War long 
after I am dead with all my promise unfulfilled.  

1a. What is Sassoon’s opinion of the Brigadier-General? Use words and 
phrases from the diary to explain your answer. 

 

 Use of traffic light cards to check 
understanding 

 Targeted questioning or random 
using popcorn, name generator, 
lollipop sticks etc. 

 Self/Peer assessment 
 MWB responses 
 Question wall 
 Quiz 
 Journal evaluation 
 

 

 

 

 

Resources: 

Lesson 5 PPT 

Key Vocabulary/Literacy 
opportunities 

Adjectives,  

Marking Opportunity:  

Bronze/Silver/Gold questions 
and blurbs tasks. Teacher red 
pen checking, student self and 
peer marking, student 
responses linked to Three 
Peaks skills. 

 

Recall/Homework:  

Having planned the second 
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characterisation can 
reinforce the theme of a 
poem 

 Processing - Understand 
the impact of vocabulary 
and descriptions 

 Applying - Consider the 
viewpoint of the poet 

1b. What does the poet mean by the phrase ‘my promise unfulfilled’? 

1c. How would you describe the mood or tone of the diary entry? 

2a. How does the poem ‘Base Details’ echo the ideas and words in the 
diary entry? 

2b. The characterisation of the ‘scarlet Majors’ is very powerful. What 
effect do you think Sassoon wanted to have on the reader when he used 
the following: 

‘bald, and short of breath’ 

‘toddle safely ho‘guzzling and gulping’ 

me’ 

‘die – in bed’? 

2c. What does the direct speech tell us about the attitude of the ‘Scarlet 
Majors’?  

2d. How does the poet use alliteration to emphasise some images in the 
text? 

2e. Look at the references to ordinary soldiers and explain what effect 
they have on the reader. Record your ideas in a grid like the one started 
below. 

Details Effect they create 

glum heroes 

 

The word ‘glum’ suggests the 
soldiers are quiet and unhappy, 
even though they are heroes, 
they don’t see themselves as 
heroes. 

 

 

 

Plenary  

 

Stretch: Plan a second stanza as a soldier beginning, ‘But I am…’. 

 

 

 

 

 

stanza, write it for homework. 

SMSC:  

What does it mean to 
genuinely care for and about 
someone’s welfare? 

Misconceptions:  
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Lesson 6 

Painting the War 

 

Paul Nash fought in France but 
was wounded and returned to the 
front as an official war artist. 

Otto Dix was a soldier who fought 
in France and Russia but suffered 
post-traumatic stress disorder. He 
had nightmares all his life about 
the terrifying experiences he had 
on the battlefield. 

 

Learning Objectives  

(knowledge, understanding and 
skills) 

 Gathering - Explore how 
tone, mood and 
atmosphere can be 
created visually and 
through words  

 Processing - Plan and 
draft a poem based on 
the mood and 
atmosphere created in a 
painting 

 Applying - Experiment 
with imagery, vocabulary 
and sound in a new 
poem 

  

Bell task  

Fix the War Words Mind Map into your exercise book. Look through the 
War work you have done picking out any other interesting words and add 
them to the mind map. 

 

 

Learning toolbox 

• What do you think happened immediately before and after these 
scenes and what might happen immediately after? 

• Write down some words that sum up the mood of the paintings. 
These could link to the use of colour and light and dark. 

• Write a caption for each of the paintings. 
• If there were thought bubbles for people in each painting, what 

would they say? 
• Choose one of the paintings to use as the subject of a short 

poem. 
• Using your words mind maps and ideas from the last activity, 

select words to include in your poem.  
• Try to build up a powerful mood in your reader’s mind, by using 

strong, descriptive imagery, including colours, light and dark, a 
sense of movement or stillness, the emotions of the characters… 

 

Write the first draft of your poem. Read it aloud. Improve it by: 

• Experimenting with different word choices 
• Altering the lengths of the lines for maximum impact (e.g. short 

lines can emphasise a particular word or thought) 
• Considering alternative imagery 
• Changing words or phrases to improve the sound of the poem. 

 
 

 
 

Plenary  

 

Extra Challenge: If you saw both paintings in a gallery and knew nothing 
about the, which do you think would be the most modern? Explain your 
answer carefully. 

 

 Use of traffic light cards to check 
understanding 

 Targeted questioning or random 
using popcorn, name generator, 
lollipop sticks etc. 

 Self/Peer assessment 
 MWB responses 
 Question wall 
 Quiz 
 Journal evaluation 

 

Resources 

Lesson 6 PPT 

Key Vocabulary/literacy 
opportunities 

Tones, shades, imagery 

Marking Opportunity:  

Bronze/Silver/Gold questions 
and blurbs tasks. Teacher red 
pen checking, student self and 
peer marking, student 
responses linked to Three 
Peaks skills. 

 

Recall/Homework:  

Annotate a selected painting. 

SMSC:  

What do we learn from the 
past in order to inform the 
future? 

Misconceptions: 
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The Three Peaks 

Objectives 

Teaching and Learning Activities Assessment Notes 

Lesson 7 
Rhythms of War 

Drums have been linked with 
battle since primitive times. The 
beating of rhythms has been used 
for marching, rallying troops and 
ceremony. Different rhythms 
reflect different occasions and 
emotions. Slow steady beats can 
reinforce a sense of order and 
unity, whereas fast beats reflect 
excitement and tension.  

In poetry, the term ‘rhythm’ 
describes the pattern of light and 
heavy beats (stresses) on 
syllables in a line. 

 

Learning Objectives  

Bell task  

Click on the picture to take you to the changing of the Guard at 
Buckingham Palace march – get up and get to it. 

Beat the drum 

March 

Move 

Feel the beat 

 

Learning toolbox  

1a. Read aloud the first three stanzas from ‘The Charge of the Light 
Brigade’. What do you think is being described? Explain our answer with 
close reference to the text.  

1b. Think about patterns of sound in the poem and its rhythms. Explain 
how they help to create a sense of tension and drama. 

1c. What do you think the poet feels about ‘the six hundred’? Explain 
which words in the poem show this? 

 Use of traffic light cards to check 
understanding 

 Targeted questioning or random 
using popcorn, name generator, 
lollipop sticks etc. 

 Self/Peer assessment 
 MWB responses 
 Question wall 
 Quiz 
 Journal evaluation 
 

 

 

 

 

 

 

Resources: 
Lesson 7 PPT 

The Charge of the Light Brigade 
poem 

Key Vocabulary/Literacy 
opportunities 

Refer to glossary sheet. 

Marking Opportunity:  

Bronze/Silver/Gold questions 
and blurbs tasks. Teacher red 
pen checking, student self and 
peer marking, student 
responses linked to Three 
Peaks skills. 

 

Recall/Homework:  



 
Subject @ SAA                                                                                                                                                                                 

(knowledge, understanding and 
skills) 

 Gathering - Explore how 
patterns of language and 
sound can reinforce a 
theme of a poem 

 Processing - Consider 
the effect of rhythm in 
‘The Charge of the Light 
Brigade’ 

 Applying - Perform the 
poem, using repetition 
and rhythm to full effect 

2. Read the remaining three stanzas aloud. What do you learn from this 
part of the poem? 

3. In groups, prepare a performance of the poem. Consider: 

• How to convey the mood of the poem 
• Whether different voices should read different sections 
• How to draw attention to important words 
• Whether you want to add any sound effects or actions to the 

reading 

Prepare to explain your performance choices and to answer questions on 
your understanding of the poem.  

4. Perform your poem. Ask your audience to give you a rating on a scale 
of 1 to 5 (with 5 being the highest). On the impact of your performance. 
Then ask them to comment on two aspects they thought you did well and 
one aspect that you could improve. Finally, take some questions from the 
audience on your performance choices and your understanding of the 
poem.  

. 

 
 

Plenary  

Click on the picture for a link to the scene from the film, ‘The Charge of the 
Light Brigade’ 

 

 

Read the remaining three stanzas 
aloud. What do you learn from this 
part of the poem? 

 

SMSC:  

Is life taken for granted? 

Misconceptions:  
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Lesson 8 

Shaping the Message 

 

A poem differs from prose 
because it has a certain shape on 
the page. The poet decides when 
to end one line and start the next. 
The shape of the poem influences 
which lines and words have most 
impact, where we pause and 
where images start and finish. 

 

Learning Objectives  

(knowledge, understanding and 
skills) 

 Gathering - Understand 
how the structure of a 
poem helps to convey its 
meaning 

 Processing - Explore the 
succinct structure of 
haiku 

 Applying - Consider the 
role of questions in the 
structure of a poem 

  

Bell task  

• There are only three lines. 
• The first line is 5 syllables. 
• The second line is 7 syllables. 
• The third line is 5 syllables like the first. 

Do the rules apply?  

Copy and label in your exercise book 

 

A knock on the door 

Yellow letter on the floor 

Father, husband, dead 

Mother receives a letter 

Weeps in the morning rain 

Mist floats in the air 

 

 

Learning toolbox 

 

1. Lay out the text below in the form of a haiku, using the rules.  

The fight for freedom won’t end ‘til we teach children love instead of hate. 

2. How does the structure of a haiku strengthen its message for the 
reader? 

3. Choose one of wartime pictures on the right and write a haiku to 
capture the mood or tone in the picture.   

 

Denise Levertov wrote many anti-war poems, including ‘What Were 
They Like?’, which mourned the damage done in Vietnam by 
American bomb attacks.  

 

4a. There are two speakers in the poem. How do you know this? Which 
lines are delivered by which speaker? 

4b. What do you notice about the structure of the questions and answers? 
What is the significance of the word ‘Sir’? 

 

 Use of traffic light cards to check 
understanding 

 Targeted questioning or random 
using popcorn, name generator, 
lollipop sticks etc. 

 Self/Peer assessment 
 MWB responses 
 Question wall 
 Quiz 
 Journal evaluation 

 

Resources 
Lesson 8 PPT 

What were They Like? Poem and  
poem of your choice for the 
homework task. 

 

Key Vocabulary/literacy 
opportunities 

Rhetorical questions and 
intended effects 

Marking Opportunity:  

Bronze/Silver/Gold questions 
and blurbs tasks. Teacher red 
pen checking, student self and 
peer marking, student 
responses linked to Three 
Peaks skills. 

 

Recall/Homework:  
 Homework – further exploration 
of images of violence in the poem 
selected by your teacher. 

 

SMSC:  

Should young people be 
protected from knowing about 
certain issues? 

Misconceptions: 
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4c. What does the final question in the poem mean? Is it a rhetorical 
question? A question asked for effect that doesn’t require an answer 

 
 

Plenary  

The poet compares images of peace and beauty with images of violence. 
Choose two examples and explain what effect this comparison has on the 
reader. Homework – further exploration of images of violence in the poem 
selected by your teacher. 

 

The Three Peaks 

Objectives 

Teaching and Learning Activities Assessment Notes 

Lesson 9 
Aftermath 

The legacy of the war is often one 
of devastation, trauma and 
exhaustion. The novel All Quiet 
on the Western Front describes 
the extreme physical and mental 
stress endured by German 
soldiers in the First World War 
and their struggle to adapt to life 
afterwards. The author, Erich 
Maria Remarque, said the book 
aimed to ‘simply tell of a 
generation of men, who even 
though they may have escaped 
shells, were destroyed by the 
war’. Read the extract below. 

 

Learning Objectives  

Bell task  

To begin: Imagine the sense of joy, relief and jubilations. Write down at 
least 15 words to suggest the feeling at the end of the First World War – 
Armistice Day.   

 

 

Learning toolbox  

Extract 

The summer of 1918 is the bloodiest and the most terrible. The days 
stand like angels in blue and gold, incomprehensible, above the ring of 
annihilation. Every man here knows that we are losing the war. Not much 
is said about it, we are falling back, we will not be able to attack again 
after this big offensive, we have no more men and no more ammunition.  

Still the campaign goes on – the dying goes on -  

 

1a. From the description in the extract, sum up the soldier's feelings as 
the end of the war nears.  

 Use of traffic light cards to check 
understanding 

 Targeted questioning or random 
using popcorn, name generator, 
lollipop sticks etc. 

 Self/Peer assessment 
 MWB responses 
 Question wall 
 Quiz 
 Journal evaluation 
 

 

 

 

 

 

 

Resources: 
Lesson 9 PPT 

There Will Come Soft Rains poem 

 

Key Vocabulary/Literacy 
opportunities 
 

Personification – type of imagery 
in which living qualities are 
assigned to inanimate objects 

Half-rhyme – words that have a 
similar sound but do not rhyme 
completely.  

 

Marking Opportunity:  

Bronze/Silver/Gold questions 
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(knowledge, understanding and 
skills) 

 Gathering - Consider the 
effect of rhyme and 
imagery 

 Processing - Explore 
imagery in a wartime 
novel 

 Applying - Understand 
the use of 
personification in a 
poem 

1b. What image does he use to describe the endless round of death and 
destruction? What is the effect of this image? 

 

Other poets have looked at the effects of war from a wider perspective – 
from the point of view of Nature, which moves forward regardless of what 
people do.  

2a. What is the poet predicting would happen ‘if mankind perished 
utterly’? Do you feel this is an optimistic (positive) or pessimistic (negative) 
idea? 

2b. How does the poet use personification to add to the impact of her 
message? 

2c. The poem is written in rhyming couplets. Why do you think the poet 
uses half-rhyme at the end of the poem? What effect does this have? 

3. Write a four- or six-line poem using rhyming couplets inspired by the 
picture of children opposite. The title of the poem should be ‘Aftermath’.  

Glossary: 

Personification – type of imagery in which living qualities are assigned to 
inanimate objects 

Half-rhyme – words that have a similar sound but do not rhyme 
completely.  

 

 
 

Plenary  

 

Write a paragraph of a diary extract using your 15 words from the 
bell time activity – imagine you are one of the people in the crowd 
in one of the photographs. 

 

 

and blurbs tasks. Teacher red 
pen checking, student self and 
peer marking, student 
responses linked to Three 
Peaks skills. 

 

Recall/Homework:  

What are the intended effects 
of some of the words you have 
used in your paragraph? 

SMSC:  

Can trauma be a good thing? 

Misconceptions:  
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Lesson 10 
Assessment 

 

Learning Objectives  

(knowledge, understanding and 
skills) 

 Gathering - Reading the 
poem ‘War Girls’ by 
Jessie Pope and 
debating the statement: 
‘War is no place for 
woman.’ 

 Processing - Selecting a 
war poem for illustration 
by an artist, through 
consideration of key 
features such as theme, 
structure, imagery, mood 
and tone. 

 Applying – Plan, draft, 
write and proofread your 
assessment.  

Bell task  

Read the two/three poems and the synopsis for each 

 

Learning toolbox 

You have been asked to select a war poem that could be given to an artist 
as inspiration for an illustration. The poem that you choose, and its 
illustration, will be displayed at an exhibition of war poetry and pictures.  

Read all three poems carefully. Then select the one that you feel is most 
suitable for illustration and display. You will need to explain that reasons 
for your choice to the director of the gallery, in the form of a report.  

Before you choose… 

Consider the questions below as you read the poems. 

• What is the poem about? As well as the obvious ‘surface layer’ of 
meaning, look deeper to understand what the poet might be 
implying. 

• What feelings does the poet show about the subject? 
• What imagery is used and how does this reflect the meaning of 

the poem? 
• Does the poem have a clear beginning/middle/end structure or 

does it work in a different way? 
• Is there a distinctive tone of voice or narrator in the poem? 
• What are the most interesting language choices in the poem? 

When you have chosen… 

Write your report for the gallery director, analysing your chosen poem and 
explaining why you have chosen it. 

Remember that, for a report, you will need to: 

• Use Standard English (The variety of English regarded as 
correct. Used in formal situations) 

• Write in the third person, suing ‘he’, ‘she’ and ‘it’ for example 
(except when expressing a viewpoint) 

• Start with an introductory paragraph 
• Group your ideas into separate paragraphs 
• Make use of appropriate sub-headings. 
 
 

Plenary  

 

 Use of traffic light cards to check 
understanding 

 Targeted questioning or random 
using popcorn, name generator, 
lollipop sticks etc. 

 Self/Peer assessment 
 MWB responses 
 Question wall 
 Quiz 
 Journal evaluation 

 

Resources 
Lesson 10 PPT – to be printed as 
a Handout 

Copies of the poems: Children in 
Wartime by Isobel Thrilling, War 
Girls by Jesse Pope, Extract from 
Out of the Blue by Simon 
Armitage – PDF in folder 

 

Key Vocabulary/literacy 
opportunities 

Refer to glossary sheets 

Marking Opportunity:  

Bronze/Silver/Gold questions 
and blurbs tasks. Teacher red 
pen checking, student self and 
peer marking, student 
responses linked to Three 
Peaks skills. 

 

Recall/Homework:  

 

SMSC:  

 

Misconceptions: 
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